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A Study on Mental Health Status of Elderly Destitute Women
in Mysore
Noor Mubasheer C. A.1

ABSTRACT: The Discarded by families or wandering further and further away from home, their real
selves are lost or submerged under layers of dirt and negligence the life of the destitute becomes
really worse and miserable. Mental health is recognized globally as being of enormous social and
public health importance. Mental health problems currently are said to constitute about eight
percent of the global burden of disease and more than 15 percent of adults in developing societies
are estimated to suffer from mental illness. The aim of the study was to analyze the mental health
status of the destitute. The study was descriptive in nature. The convenient sampling method is
adopted and 60 respondents were the sample for the study. The interview schedule is the tool
adopted for the study and the data analysis done SPSS 20 version. Out of 60 samples, 39 were
destitute who were in destitute homes and 21 who were found on pavements and nearby temples.
Results are discussed.
Keywords: Mental Health, Destitute, Elderly women
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1.
INTRODUCTION
Everyone has the right to live a dignified life. The constitution of India guarantees basic necessities
of life to every citizen. Destitute woman refers to a female who lacks adequate support and
encouragement from family members, relatives, sometimes from the society itself and may lead a
miserable lifestyle. She may be widowed, abandoned, or left alone without care. "Destitute" in
relation to a woman and widow means any female who has no independent source of livelihood or
is not being looked after by any family member or relative and includes a divorced woman. When a
woman becomes a destitute, she has to face several hardships and disadvantages in day to day
life. Sometimes they feel a kind of loneliness, exclusion from the society and others. They may
also have to be the victims of sexual abuse, violence, oppression, demoralization, poverty and so
on.
Some of the factors responsible for destitution are poverty, personality disorders, sexual
dysfunction and other types of maladjustment, family relationships, and sexual harassment and so
on. Destitution has become a serious offshoot of family problems in India. Women seem to be
always at the receiving end of broken families. This phenomenon shows up not only in the
economically backward families but in the well-off ones as well. The studies indicate that it was
mostly against their will that women are resorting to the extreme step of taking shelter in some
destitute home. Acharya et al (2014) studied on the level of depression, hopelessness, and selfesteem of destitute women in Tripura. The aim of the study was to make an assessment of the
1
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mental status of destitute women. The study was an attempt to measure the amount of
depression, hopelessness, and self-esteem of a group of destitute women of Tripura who lived in
various destitute homes of this state. Three leading homes who work for the welfare of the
destitute women were selected and data were collected from 50 women by using three
psychological scales. The Beck hopelessness scale, the Beck depression inventory and Rosenberg
self-esteem scale. Data were also collected from 50 non-destitute women of the same age and
socioeconomic status. Results showed that destitute women had a higher level of depression and
hopelessness, but a lower level of self-esteem than non-destitute women. Significant positive
correlation between depression and hopelessness was found, but self-esteem was negatively
correlated.
2. Methodology
The present study is an attempt to contribute to the unraveling of this problem. No one can deny
that there exists destitution in India. This is also true that there are many number of destitute
homes exist different parts of India, however, may be destitute have to face many number of
challenges in their day to day life. Through this study, the researchers focus on finding out the
mental health status of elderly destitute. The study makes a comparison of mental health among
destitute who are staying in destitute homes and others. Objectives of the study: To know the
mental health of the destitute who are staying in destitute homes, to know the psychological wellbeing and distress of the destitute. The researcher has opted a descriptive design for the study.
The universe of the study consists of some of the NGOs namely, The Vimala Terminal Care Centre,
the Little sister of Poor, The Bapuji Anand Ashram which are meant for accommodating destitute
and the pavements and temples of various places in Mysuru. The Convenient sampling method is
chosen for the study. 60 respondents were the sample for the study. The researchers have used
interview schedule for collecting data. The questionnaire was prepared based on the basis of three
different mental health measurement scales, namely Warwick Edinburgh Mental Well Being
(WEMBS), Ryff’s (1995) Scales of Psychological Well-Being (SPWB) and Kessler Psychological
Distress Scale, K-10. Data were subjected to statistical analysis using SPSS.
3. Analysis and Discussion
Fig 1: The graph indicates the mental health status of the destitute women in different
age groups
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In the above graph, X-axis represents the age of destitute and Y-axis the mean scores obtained by
the destitute women. Each Bar denotes the mental, psychological, distress components of mental
health. From it, we can understand that the mental health status of the destitute women in
different age groups. The age limit between 60 to 65 shows a high range of mental health and a
low range of distress. It was found that during the age of 65-70 and 70-75 the well-being of the
destitute women decreased significantly. We could also see the distress level of the people rising
up.
On the other hand, mental health of those destitute (who were above 75) increased dramatically
but the distress level remains constant. Thus from the above graph, we can conclude that the level
of psychological and mental wellbeing in destitute women may vary in different age groups
whereas the level of distress in many cases not vary that much.
Fig 2: The graph shows the mental health status of the destitute women based on their
literacy level.

The graph shows the mental health status of the destitute women based on their literacy level.
From the graph, it can be interpreted that there is no much difference in the level of wellbeing
between the literate and the illiterate group. But when compared to the literate group, the level of
distress is higher in the illiterate group.

Thus from the graph, it can be concluded that the level of

education is not an indicator for well-being in destitute women.
Fig 3: The graph shows the mental health status of the destitute women with respect to
their marital status

The figure shows the mental health status of the destitute women with respect to their marital
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It shows that the level of mental well-being and psychological wellbeing is high in the

destitute women whose marital status is single. It was also observed that there is no much
difference in the level of wellbeing among the married, widowed and the divorced group. Among
the four groups, low level of well-being is reported in the married people.

Also in the case of

distress, the low level of distress is reported in the non-married women. It is similar for all other
categories. Thus it can be concluded that when compared to married, widowed, and divorced
destitute women, high level of mental and psychological wellbeing and low level of distress is
found in the women whose marital status is single. It may be because the non-married people are
not worried about their family or children. And when compared to others, they are not stressed
about being abandoned by their own family. Thus marital status can be considered as an indicator
of mental health status of the destitute women.
Fig 4: The graph shows the mental status of the destitute women with respect to their
stay.

The graph shows the mental status of the destitute women with respect to their stay. As per the
graph, there are two types of samples, women staying in destitute homes and staying outside.
The graph shows that the level of mental and psychological well being is higher in women staying
in the destitute home when compared to others staying outside. And also the level of distress is
very low in the people staying in the destitute homes. Thus heir rehabilitation process helps them
to stay mentally healthy than who are abandoned in the streets.
4. CONCLUSION
Destitution hinders growth and development of the nation. It is true that destitute homes give
safety and security to the destitute but it was found that many of the destitute though living in
homes face various kinds of socio psycho problems which lead to the cause of mental disorders in
many of them. The government has to provide adequate financial assistance and social support to
the destitute by providing them free counseling, psychotherapy, behavior modification therapy and
other methods used in mental health. The society, as well as the family, should give support, care
love and concern to the aged people. Many become destitute due to the negligence that they face
from family as well as the relatives. There are destitute who are found on streets, pavements,
nearby temples the government should take effective measures to provide them basic amenities
so that their life will be secured. The institutionalized elderly are facing more psychosocial
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problems. Older adults should be trained for active aging. Old people should be involved in the
family activities and useful works instead of keeping them away.
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Work Pattern and Quality of Life Among Construction
Workers in Kuniamuthur Village in Coimbatore District
Tesla Jessil E.1

ABSTRACT: The Indian construction industry is a major part of the economy and conduit for a
substantial

part

of

its

development

investment

and

poised

for

growth

on

account

of

industrialization, urbanization, economic development and people’s rising expectations for
improved quality of living. Quality of life of the employees in the construction sector is an
important factor towards the growth of the industry. The researcher had adopted descriptive
research design for the study. In the Kuniamuthur village, the researcher had collected 100
samples from the construction sector by using purposive sampling method. Among the total
respondents, nearly half of the respondents have a moderate level of quality of life in their work.
Governments and private building contractors should take initiatives to improve the quality of life
of the workers and also should focus on improving policies on welfare measures of the construction
workers.
Keywords: Quality of life, Construction workers, Construction industry, Job security, Job
satisfaction, Social issues and conflicts.
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1. Introduction
Today, India is the second fastest growing economy in the world. The Indian construction industry
is an integral part of the economy and a substantial part of its development investment is poised
for growth on account of industrialization, urbanization, economic development and people’s rising
expectations for improved quality of living. Investment in construction accounts for nearly 11
percent of India’s Gross Domestic Product (GDP). India is changing and modernizing quickly,
urbanization is the most visible aspect. The whole construction industry is at its boom.
2. Quality of Life
The term quality of life (QOL) is used to evaluate the general well-being of individuals and
societies. The term is used in a wide range of contexts, including the fields of international
development, healthcare, and politics. Quality of life should not be confused with the concept of
standard of living, which is based primarily on income. Instead, standard indicators of the quality
of life include not only wealth and employment, but also the built environment, physical and
mental health, education, recreation and leisure time, and social belonging.
1
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World Health Organization (1970) defines quality of life as the condition of life resulting from the
combination of effects of the complete range factors such as those determining health, happiness
(including comfort in the physical environment and a satisfying occupation) education, social and
intellectual attainment, freedom of action, justice and freedom of expression.
A Construction worker is a worker who directly involves himself in the physical construction of a
building or assembling of any physical or organizational structure needed for the operation of an
enterprise.
The Construction industry is one of the most booming industries in India. It is mainly based on
urban areas. Urbanization is the most visible aspect of Indian culture. It also a high hazard
industry and it includes a wide range of activities such as construction, alteration or repair.
The quality of life index was developed by Carol Estwing Ferrans and Marjorie powers in 1984 to
measure the quality of life in terms of satisfaction with life. The quality of life index measures both
satisfaction and importance regarding various aspects of life.
Melinda Mc Coy and Glen Filson(1996) in their study on “Working off the Farm: Impacts on
Quality of life” collected data on 311 Western Ontario male and female farmers and revealed that
although most indicated satisfaction with their lives, some differences are apparent women
employed off the farm report more areas of lower satisfaction than their male counterparts and
men and women working solely on the farm. Low levels of satisfaction with time issues, leisure
and exercise were most evident for employed women. Men employed off the farm report the most
effects from time issues, satisfaction with the farm business, income, and the environment. People
working off the farm feel their farms are less successful and are more concerned with their
environment whereas the farm family’s activity enables many to hold on to cherished aspects of
the farming lifestyle for a while, its burdens are perceived to fall heaviest on female farmers
especially if they have young children.
The Construction industry is the second largest economic activity in India after agriculture and also
one of the most booming industries in the whole world. It accounts for nearly 67 percent of the
total investment. The construction industry is an important indicator of the development as it
creates investment opportunities across various related sectors. The working conditions and work
roles severely impact the lifestyle, health and growth potential of the construction workers. Quality
of life of employees in the construction sector is an important factor for the betterment of the
employees towards the growth of the industry. Here the researcher makes an attempt to study the
influence of personal variables and quality of life among construction workers in Kuniamuthur
village in Coimbatore district.
3. Methodology
The general objective of the study was to understand the work pattern and quality of life of
construction workers. The specific objectives are as follows:
1.
2.
3.

To study the personal profile of employees in the construction sector.
To study the level of quality of life of the construction workers.
To offer suggestions and social work intervention techniques to enhance the quality of life
of the construction workers in Kuniamuthur village in Coimbatore district.

The researcher has chosen descriptive research design for the study. In this research, the
researcher must be able to define clearly, what he wants to measure and find adequate methods
for measuring it. Thus, the researcher describes the socio-economic status of the respondents in
the construction sector and measures the quality of life of the construction workers.
The universe of the study covers all the workers working in the construction sector in Kuniamuthur
village in Coimbatore district. In Coimbatore district, the Kuniamuthur area was selected
purposely. For the selection of the respondents, the researcher selected 100 samples from the
construction sector by using purposive sampling method.
The researcher used a questionnaire to collect relevant information from the respondents. The
questionnaire consists of questions pertaining to employee’s personal profile and level of quality of
life of employees in the construction sector. One standardized scale was also used to measure the
quality of life of the construction workers. The questionnaire was prepared in English and later
translated into Tamil, before it was given to the construction workers for data collection.
Tesla Jessil E.
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After the collection of data, the questionnaires were initially edited. The data obtained for the
study were quantitative in nature. The analysis of data was done through the Statistical Package of
Social Science by the researcher. The researcher was examined carefully for processing data. After
screening the answer sheets, 100 questionnaires were available for final analysis. The statistical
techniques like percentage analysis and quartile deviation were used for the purpose of analysis.
The scores of the scale used in this study are grouped into low, medium and high.
4. Findings
Ø Nearly 38.4 percent of the respondents working in construction sector belong to the age
group of 26 to 35 years. These prove that the current construction sector prefers mostly
the youth groups.
Ø Majority of 64.3 percent of the respondents are male. It is inferred that male population is
more in this sector.
Ø Majority 77.4 percent of the respondents believes in Hindu religion.
Ø A little more than half 64.2 percent of the respondents is married.
Ø Majority 68.4 percent of the respondents reside in urban areas.
Ø Most of the respondents were from nuclear families.
Ø More than one-fourth of the respondents are illiterates.
Ø Nearly half of the respondents belong to category of labour and also daily wages basis.
Ø Most of the respondents earned monthly Rs.5001 to 10000.
Table showing respondents based on their Level of quality of life
S.No.
1
2
3

Quality of Life Level
Low
Moderate
High
Total

Frequency
26
46
28
100

Percentage
26
46
28
100

From the table, it is clear that among the total respondents, nearly half 46 percent of the
respondents have moderate level of quality of life in their work, 28 percent of the respondents
have high level of quality of life and 26 percent of the respondents have low level of quality of life
which is more likely nearer to high level of quality of life.
5. Suggestions
•
•
•

Ensure decent working conditions and proper contract systems and providing basic health
care for construction labourers and also create awareness of construction labour rights.
Adequate intervention from the government authorities ensuring the health, safety, and
welfare of the construction labourers.
Organize public medical camps where construction sites are located and constant
inspection from the government part is required to reduce the plight of the construction
labourers.

6. Implication of Social work
Social case work is to be practiced by a variety of agencies and organizations in the community. In
the construction industry, the construction workers face several problems and the practice of
casework will certainly help the individuals to maintain a normal balanced life.
Group work helps the individuals in their relations to certain groups. In the construction industry,
the researcher finds out the scope of group work is high. In the group work, the social workers
engage the workers in different group activities such as art and craft, prenatal and postnatal care,
sex information and discussion of problems causes of economic problems and other psychological
problems.
Social workers must take more interest in study of the problems of the construction workers and
its findings of the research must be seriously considered by the government
By the means of community welfare organization, the welfare of the construction workers could be
Tesla Jessil E.
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addressed and their problems could be resolved. Preferably more community centers must be set
up for the construction workers and an opportunity to these workers must be provided to
participate in it.
7. Conclusions
The Construction industry is most booming industries in the existing economy. Working
environments and the safety measures in the construction sites are to be improved. There is an
acute shortage of construction workers and a lot of workers migrates for getting employment. The
cost of the construction work has been increased owing to shortage of manpower and increase in
the wage structure. Only a few well-established construction companies adhered to the statutory
compliance. Small builders totally fail to adhere to the statutory compliance. Women are more
insecure in their work. The comparison between men and women the level of quality of life among
the women construction workers are less than men. Governments and private building contractors
should take initiatives to improve the quality of life of the workers and also should focus on
improving welfare measures of the construction workers.
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Study on Job Security Among the Teachers in Self Financing
Colleges
K. P. Anish Kumar1, Premalatha2, S. Prakash3

ABSTRACT: The present study is conducted with the teachers in self-financing colleges in
Coimbatore numbering 45 samples with the objective of finding out the socio-demographic
characteristics of the respondents and their level of Job security and insecurity. The scientific tool
is used for data and the collected data are systematically analyzed. The article portrays the
methodology adopted for conducting the study. The paper provides the statistical information
which resulted after applying tests such as, mean, standard deviation, one-way analysis of
variance, t-test, and Karl Pearson’s correlation coefficient.
The major finding of the study is that more than half of the respondents i.e., 52 percent of the
respondents

have

a

high

level

of

insecurity

feelings.

Based

on

the

findings,

Suitable

recommendations are suggested with the perspectives such as open-door policy, recreational
provisions, grievance redressal procedures, to be followed in the self-finance colleges. The current
article may help the readers to understand the job security status of teachers in self-financing
colleges.
Keywords: Job Security, Teachers, Self-financing Colleges
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1.

Introduction

Higher educational institutions provide the educated human resources required for the growth and
development of the nation. Development of higher education is significant for the growth of
developing country like India. In the recent decades in India, the sprouting of self-financing
institutions and privatization of higher education has emerged. The aided colleges throughout the
country are supported by the government, at the same time the unaided colleges have to raise
their own funding to manage the entire expenses to run the institutions.
While explaining about the self-financing colleges, Anju Ailsinghani and Neelam Wadhwani (2013)
outlines the increasing commercialization of higher education in India. The author says that the
1
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self-financing institutions view education more as a commodity sold in the market. The private
universities and colleges treat students as consumers and educators as service providers.
Exploring the teachers’ commitment in self-financing engineering colleges Hemalatha C.K and N.
Ahmed Nisar (2011) analyzed the factors responsible for the scarcity of committed staff and
quality education under different variables. The study concluded that to make corrective measures,
a common body could be formed consisting of representatives from all institutions coming under
its affiliation. This provides better job security, satisfaction, increases self-esteem and thereby
contributes to improving the teachers‟ commitment. Saraswati (2013) made a comparative study
to investigate job satisfaction amongst lecturers of government and private colleges in Delhi. The
questionnaires were given to 500 lecturers who had more than 5 years of experience. Out of 500
lecturers 250 from 25 government colleges and 250 lecturers and from 25 private colleges.
This study concluded that lecturers of government colleges were more satisfied in comparison to
lecturers of private colleges in all the factors i.e. general working condition, pay and promotion
potential, work relationships, use of skills and abilities and work activities.
The report on “Self-financing arts colleges hard-pressed for teachers” by R.Krishnamoorthy in ‘The
Hindu’, dated 30th April 2013, says that the attrition of teachers in self-financing programmes has
risen to the level of 30 to 40 percent in institutions that usually pay the teachers in the range of
Rs. 10,000 to Rs. 15,000 per month. It is not that the self-financing colleges cannot pay a decent
salary for the teachers. But, they are not prepared to compromise on the return on investment.
The report also states that the static salaries force many to move out in search of better options.
Only very few colleges have a work culture that motivates teachers to stay.’
Considering the above-said facts the researcher decided to investigate the job security among the
teachers in a private college in Coimbatore. Due to ethical reasons, the name of the institution,
from where the data was collected is not been revealed in this article.
2. Job Security among the teachers in self-financing college
The high attrition of the teachers is the chief aspect to colleges’ unstable working situations. High
turnover is caused mostly by fluctuations in salary, increments and other welfare measures. So,
there is a chance for teachers in self-financing colleges coming and going out. There is a lot of
chances for the feeling of job insecurity among the teachers in self-financing colleges, which may
lead to stress and job dissatisfaction. If the attrition is high, teachers are not expected with high
commitments for the students in turn. Thus, it affects the quality of delivery to the students. Since
the teachers stay in the college for only a short time, the institution cannot count employees’
skills, expertise, and experiences as the organization’s assets.
If the self-financing colleges fail to offer sensible benefits and job security and fail to show
commitment to those staff who are struggling for their own survival, they cannot expect the
experienced teachers to stay with the colleges for the benefit of the students.
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3. Job Insecurity
Every employee in the organization wants himself to be fully secured in his job. Insecure job
doubtless brings a definite feeling of dissatisfaction in work. Security may be social, economic and
psychological. A worker who gets security in all these areas gets maximum satisfaction from his
job. (Reisel, et.al. 2007). The current paper tries to study the level of job security among the
teaching staff of self-financing colleges.
4. Need for the Research
Academic research about the wellbeing of teachers in self-financing colleges still remains in its
infancy. In this service-oriented educational profession, teachers struggle to find a healthy balance
between the demands of the work and the need to pay some attention to their own physical and
emotional well-being. College management must better understand teachers’ attitude towards
their security benefits before it can design policies for the institution. It is necessary to create job
security among their teachers to improve the quality of delivery to the students and to show their
commitment to the profession.
5. Methodology
5.1 Objectives of the Study
1. To illustrate the socio-demographic characteristics of the respondents
2. To find the level of insecurity feelings of the respondents
3. To suggest suitable measures if required based on the finding
5.2 Research Design
The research design adopted in this study is descriptive. The descriptive studies aim at portraying
the characteristics of a particular group or situation. In this study, the researcher portrayed the
level of insecurity feeling of teachers in self-financing colleges. (Royce Singleton, Bruce.C.Straits,
Margaret.M.Straits and Ronald J MC Allister: 1998).
5.3 Universe and Sampling
The study is confined to self-financing college teachers from Coimbatore District, which numbered
45. A convenient sampling technique was adopted to collect the data from the teachers from selffinancing colleges. Due to ethical reasons, the name of the institutions where the teachers belong
to is not mentioned in the article.
5.5 Tools for Data Collection
Security and Insecurity Inventory
The reliability of the Security–Insecurity Inventory in the Indian samples was already established
by Govind Tiwari and Singh (1975). The score indicates the degree of insecurity feeling. Less the
score means less the insecure feeling, more the score, more the insecure feelings. For the purpose
of the present study, the researcher has applied split half coefficient test to establish the reliability
of the above-mentioned tool of data collection as an additional measure.
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6. Findings Related to Socio-Demographic Characteristics of the Respondents
As far as the age of the respondents is considered, it is found that 49 percent of the respondents
are aged between 26 – 30 years and 32 percent belongs to the age group of 31-40 years. A 13
percent of them are aged between 41-50 years. Lastly, 6 percent of them are in the age of above
50 years. The gender status indicated that 53 percent are male and 47 percent are females. With
regard to the religion of the respondents, 75 percent belong to Hinduism and 25 percent of them
belong to other religions. As far as the caste is considered it is found that 10% belong to forward
caste, 60 percent belong to backward Caste, 17 percent of the respondents belong to minorities
and 13 percent of the respondents fall in the category of Scheduled Caste. While the native
background of the respondents was analyzed, 59 percent of them hail from villages, 36 percent
live in urban area and 5 percent are from the semi-urban background.

Taking into notice the

educational background of the respondents, 23 percent of the respondents have completed their
degree with PhD, 30 percent of the respondents have completed degree with MPhil and 47% have
completed their PG Degree.

When it comes to the mother tongue, 80 percent of the respondents’ mother tongue is Tamil, 9
percent have Telugu as their mother tongue 5 percent has Malayalam as their mother tongue is
Malayalam, 6 percent have Kannada as their mother tongue. 88 have 10 years of experience, 10
percent of the respondents have got 11-15 years of experience and 2 % of the respondents have
more than 15 years of experience.
Data on the respondent’s salary shows that, 72 percent of the respondents draw a salary up to
10,000 Rupees. 22 percent of the respondents get the salary between Rupees 11000 – 15000, 6
percent of the respondents draw salary above 15, 000 Rupees. 71 percent of the respondents are
married and 29 percent of the respondents are unmarried. Out of the married respondents’ 77
percent of them belong to arranged marriage category and 23 percent of them in love marriage
category. 67 percent of the respondents are from nuclear family and 33 percent of them are from
the joint family system. 27 percent of the respondent’s family members are below three in
numbers. 68 percent of the respondents have 3 – 4 members in their family and 5 percent of the
respondents have 4 and above as their family members. 35 percent of the respondents have single
child, 52 percent of the respondents have two children and 13 percent of the respondents had 3 –
5 children in their family.

7. Findings of respondents by their level of Insecurity Feeling
Among the respondents, 52 percent have a high level of insecurity feelings and 48 percent of the
respondents have a low level of insecurity feelings.
8. Findings based on ‘T’ Test between the respondents’ personal particulars with
regard to Insecurity Feelings
There is no significant difference between the respondents based on the religion, joint family &
nuclear family system, gender with regard to the Insecurity feeling of the respondents. There is a
significant difference between the married and unmarried respondents with regard to the

K. P. Anish Kumar, Premalatha, S. Prakash

Study on Job Security Among the Teachers in Self Financing Colleges

13

Journal of Social Work Education and Practice (01/2018) 3(1) 10-15

ISSN: 2456-2068

insecurity level of the respondents. Further, the mean score indicates that the married
respondents have more insecurity feeling than the unmarried respondents.
9. Findings based on One-way Analysis of Variance among caste, educational qualification
and Insecurity level of the respondents
There is no significant difference among the various castes with regard to insecurity level of the
respondents. There is a significant difference among the various educational qualifications of the
respondents with regard to insecurity, level of the respondents. In the present study insecurity
feeling is high among the PG qualified respondents than those with PhD and MPhil qualifications.
10. Findings based on Association between mother tongue, native place and Insecurity
level of the respondents
There is no significant association between mother tongue, native background, and insecurity
feelings of the respondents.
11. Findings

based

on

Karl

Pearson’s

coefficient

of

correlation

between

Socio-demographic variables and level of Insecurity feelings
There is a no association between the age, years of experience, income, number of family
members, number of children and insecurity level of the respondents.
12. Implication of the study
To minimize the insecurity feelings of the respondents, grievance redressal procedure may be
introduced and it could be made effective so that employees could ventilate their grievances and
seek remedial measures. Otherwise, they have to worry about their unresolved problems which
will, in turn, have an effect on their role performance at work and result in stress and insecurity in
the job. Open door policy in terms of increments and promotions could be followed which shall
help the teachers in self-financing colleges.
13. Conclusion
The study discloses that nearly half of the respondents have high level of insecurity feelings.
Insecurity feelings might have had a hike due to lack of recognition, unfulfilled social needs, heavy
workload apart from teaching. In order to enhance the job security among the teachers in selffinancing colleges few strategies could be adopted. The employer may provide suitable recognition
for the achievement of the teachers. Vacation salary, leave, allowances and other security
measures may reduce the insecurity feelings. Recreational trips could all be encouraged to
enhance their interpersonal relationships between the staff members. The management has to
develop policies and programmes in order to accommodate the capacity of the teachers without
compromising on the rights and welfare of its employees.
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ABSTRACT: The unexplored and unexploited power of rural women deeply ensnared in
unproductive rustic life still remains disregarded in our country. We have sufficient funds and a
large number of welfare programmes. Why then there is no expected outcome? The article focuses
on the necessity of devising a professional mechanism so that the gains of all empowerment
projects reach out to beneficiaries entirely. A persuasive partnership between Community
Development Agencies and Government Departments is also imperative to unearth the hidden
potentialities of rural women, mobilize their efforts and synergize or rather network their
entrepreneurial abilities for self-sustenance and social development. A psychological approach,
hitherto ignored should be looked into. The goal is to generate inquisitiveness and quest for
freedom, the driving force which emancipates women from fear, insecurity and difficult life
situations.
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1.

Introduction

“India does not live in its towns but in its villages”, says the Father of our nation. It is a great
vision to drive our thoughts to take notice of the unexplored and unexploited power of rural
women deeply ensnared in unproductive rustic life. Women are undeniably the richest resources of
any country. Yet they are grossly underused. Unfortunately, when we talk about women
empowerment, discussions and debates just get restricted to political realms, ultimately ending up
in 33% of seat reservation in Parliament. Indeed, it is a welcome step and a quantum leap. There
should not be any lapse from any quarters whatsoever, from accomplishing that agenda. But what
about the other 67% of women? Or is it that the competence of these unprivileged women is too
inconsequential to be overlooked in the process of nation-building? “The creativity and talents of
all women are invaluable resources, which can and should be developed both for their own selfrealization and for the benefit of society as a whole. Women’s work not only sustains their families
but also makes a major contribution to socio-economic progress”. (Millennium development goal 3
- UNIDO)
1
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Reservation or not, the fact of the matter is that our country cannot afford to spurn the skills,
talents, interests, and creativities of women in villages in the pursuit of community development.
Empowerment should not be seen simply as a mechanism to capture power or find out a
placement for generating income. More than that, it should be an exercise of supporting women to
unearth their hidden potentialities and to motivate them to bring out ingenious output for bracing
social development.

“Women’s empowerment” as delineated by the United Nations Population

Information Network (POPIN) has five components: “Women's sense of self-worth; their right to
have and to determine choices; their right to have access to opportunities and resources; their
right to have the power to control their own lives, both within and outside the home; and their
ability to influence the direction of social change to create a more just social and economic order,
nationally and internationally”.
Capacity building is a process which paves the way for self-awareness, self-confidence and selfesteem which will bolster the outlook of women; thereby they will be able to break the shell of
reticence and make their presence everywhere. But that cannot be made possible through short
cut methods such as granting paltry privileges or measly monetary benefits. On the other hand,
there must be a professional physical approach and more importantly a concerted psychological
approach to uplift their lives. Overwhelming will be the transformation of a woman once she
catches hold of a shift in attitude and gets an insight into her aptitude. These changes cannot be
expected to emerge spontaneously. Only by working out a persuasive partnership between
Community Development Agencies and Government Departments, will it be possible to achieve the
goals within a schema designed for the purpose. In this endeavor female social workers, by virtue
of their feminine clout, will have a decisive role to play.
The article makes an attempt to examine the possibilities for trying to bring all rural women under
development fold by helping them unearth their potentialities, mobilize their efforts and synergizes
or rather network their entrepreneurial abilities for self-sustenance and community empowerment.
The focus is on identifying every welfare measure and taking out the gains entirely to the
beneficiaries leaving no stone unturned. The task should be seen as a formidable effort to give
women a much-needed uplift and a great fillip to take the Nation forward.
2. Intervention for identification and implementation of welfare programmes
It is wrong to think that our country has neither sufficient funds nor administrative initiative to
take care of our women in villages. Just look at the various rural development programmes
introduced by the Government. Indira Awas Yojana (IAY), Development of women and children in
Rural Areas (DWCRA), Swarnajayanti Gram Swarojgar Yojana (SGSY), Rashtriya Mahilakosh
(RMK), Training for Rural Youth and Self Employment (TRYSEM), Jawahar Gram Samridhi Yojana
(JGSY), Under the Accelerated Rural Water Supply Programme (ARWSP), Jawahar Rozgar Yojana
(JRY), Kasturaba Gandhi Memorial Trust, All India Women’s Education Fund Association, National
Social Assistance Programme (NSAP) etc are a few to mention, for the list still goes further.
Therefore it is not the dearth of social welfare programmes, rather it is the inability and inertia to
implement them in letter and spirit, which is what keeps women in poor light.
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Strangely in our country, the dynamism shown by politicians and administrators in formulating
social policies and projects is often found to wither away in the matter of translating them into
virtual actions. One of the major recommendations in the National Plan of Action framed for the
empowerment of women long back in 2005 was building and strengthening partnerships with civil
society, particularly women’s organizations. But what have we done to bring it into effect? Is there
any agency to gauge the success of the programme? Let us come to the simple understanding that
no new project is going to make better changes and what is necessary is a sort of professional
reorientation to bring out results within the parameters existing today.
We require expert machinery for taking rapid actions to override the current state of torpor so that
each and every welfare project is timely identified, executed in toto, monitored, reviewed and
evaluated within a specific time perspective. Still more important is the coordination of the
services delivered through various schemes. An effective management information system (MIS) is
necessary to track and evaluate the progress of executing the programmes. The new system
contemplated should be put under the control of local panchayats; also that the proposed
arrangement has to be manned and steered by experienced professional social workers. The
modus operandi should be innovative to work out good results. Here we have to make use of
participatory learning and action (PLA) as a complementary component along with community
organization, which will act as catalysts for change. The benefits catered to the local women
thereby, will strengthen their participation in community activities and promote collaborative
attitudes for achieving need-based goals. Two important tasks of a community worker are to keep
the local women informed of all the welfare activities and to assess social needs. “From a
community perspective, the social work role is to conduct assessments and share information with
the identified community of interest”. (Cyndi Hall, CASW). Easy accessibility to information,
development of an exploratory mindset, willingness to take up creative pursuits, sensitivity to
progressive social changes and above all persuasive bid to reap the benefits of welfare initiatives
of the Government are the social indicators which reflect the sinews of a rural woman, nay the
entire nation.
Today the success of community-based services is largely dependent on information and
communication technology. We have to bear in mind that rural women like their counterparts in
urban areas are equally influenced by information technology. Social workers have to make use of
such intangible factors to the fullest possible extent and bring out phenomenal changes in them.
“In the process of women empowerment, the ICTs (Information and Communication Technologies)
are also playing a major role especially through technologies like cell phones and the internet. The
cell phone is an extremely efficient ICT for the empowerment of women.” (Dr. M. Arivanandan,
2013). “Information system specially designed for the rural poor has to be need-based because
this group has been worst affected by the process of globalization. Their information needs will
encompass their economic, social and familial roles”. (VOLUNTARY ASSOCIATION FOR PEOPLE
SERVICE - VAPS).
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Figure-1 gives an idea about the operational phases which facilitate growth and development of
rural women.
Figure-1- Phases of empowerment

Source: Sustainability June, 2014
Every phase demonstrates a great possibility for replenishing ability drives and consolidating
capabilities. Social workers have to differentiate the concept of ability from that of aptitude.
“Ability is also popularly known as ‘intelligence’. Intelligence is flexibility and versatility in the use
of symbolic processes, ie, the capacity to symbolically manipulate the environment for adjustment
or to find a solution to a problem, leading to better adjustment.” “Aptitude is concerned with the
future performance, ie, what can be achieved if a certain type of training appropriate to the skill
concerned is given to the individual”, (S.Narayana Rao, 2010). This knowledge is very much
essential for social workers while adopting a psychological approach to social development.
3. Education for skill development at grass root level
A pat on the back is enough to rouse women’s enthusiasm to take up more responsible activities
besides child-rearing and involving in household chores. Obviously, the capital required for the
purpose is skill development. “Skill development in rural women on small scale is the only solution
to the problems of unemployment and proper utilization of both human and non-human resources
and improving the living conditions of the poor masses”. (Dr. Bhavna Verma, 2015). “Rural women
are active agents of economic and social change and environmental protection who are, in many
ways and to various degrees, constrained in their roles as farmers, producers, investors,
caregivers, and consumers”. (UN Women Watch, 2012).
The fundamental duty of a social work agency is to educate and enlighten the women of the
locality as to how much important are their services to the community, be it rural or urban. Only if
a woman gets convinced of her ingenious skills, will she realize that she has a greater role to play
N. S. Ramesh Chandran
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not only in her growth and development but also in community’s welfare. It is a state of
awakening which helps her redefine her roles and rediscover her resourcefulness. Thenceforth she
will feel the necessity of building up social capital in a big way.
Skill development is not just a process of providing vocational training for the sake of finding out
an employment for subsistence. More than that it creates the expertise, enhances productivity,
heightens performance, improves gender relations and positions gender equations fairly. It opens
the portals of sustainable employment and self-empowerment. Awards and rewards are very much
necessary to encourage, endorse and recognize their achievements.
attributes in the process of community development.

These are all contributory

Social workers should arrange weekly

meetings with the women of every ward to have meaningful dialogues and interactions which will
become evocative of social responsibilities.
The influence of globalization pressurizes an average village woman to deviate from the
conventional type of occupations which are rather stereotyped and mechanical; in lieu, she wants
to move towards specialized and skill oriented jobs for livelihood. The emerging markets are also
an added attraction. Nevertheless, the shift in perception or at least a predisposition to
constructive changes may be seen as a step forward which can mobilize potentialities for
capitalizing on creative output and sustainability.
Look at figure – 2, which depicts the steep decline of labour participation of Indian women since
2005.
Figure – 2 depicts the steep decline of labour participation since 2005

Female participation in the labour force observed all over the world is found to have come down
significantly. Fig – 3 shows that the graph in respect of female participation in labour force (FPLF)
has dropped from 47% to 7% in 2010. (World Bank, 2013). It is a telling pointer that an average
woman’s frame of mind has now changed a lot which is conducive to make an intervention for
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maximizing skill development in specific areas and for creating greater opportunities. Maybe an
Economist would like to see the phenomenon from a different angle. The economic view may be
to endorse that enormous industrial growth has slowed down agricultural economy which has
brought down FPLF. Notwithstanding the various reasons attributed, what is to be examined is the
initiative to be put in, to make a transformation in conformity with the demand of time.
Fig - 3 Female participation in labour force

“Vocational Education and Training (VET) can make a big difference for many of the rural poor and
women by improving household productivity, employability, and income-earning opportunities and
also for enhancing food security and promoting environmentally sustainable rural development and
livelihoods”. (Dr. R. Vijaya Anuradha1 and Dr. G. Lokanadha Reddy, 2013).
The spotlight of skill development should not be focused on agricultural activities alone. Education
and training for rural women have to cover a wide spectrum of resourceful activities including
nonagricultural pursuits. How to make them virtually technical and technological savvy, is the
larger question to be taken up in skill development. The programmes envisioned for skill
development should be supportive in every respect to achieve the Millennium Development Goals
3: ‘promotion of gender equality and the empowerment of women’. The three indicators of MGD 3
are:
-

Eliminate gender disparities in education;

-

Increase women’s economic independence and access to economic resources;

-

Increase women’s participation in and influence on political decision-making.
4. Promoting and networking women entrepreneurship

“Entrepreneurship is an active, multidimensional process, which helps women to realize their full
identity and power in all spheres of life”.
N. S. Ramesh Chandran
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2015). Women should have a say in shaping the rural economy. It is not only a question of the
economic status of women but also about the financial health of a village. The precious intangible
gains a woman reaps from entrepreneurship are self-esteem and self-confidence. Nothing gives
her a greater support and independence than making use of her commercial interests and talents
to do a business on her own. But it requires literacy and inextricable association with self-help
groups (SHGs). As a matter of fact, the major component which promotes the entrepreneurial
ability of rural women is literacy.
The bar chart (Fig – 4) demonstrates the link between women entrepreneurship and female
literacy in some of the States.
Fig - 4

Source: Economic Census 2012, Men and Women 2011
“Widespread illiteracy, low levels of education and lack of training and business education and
experience can limit the capacity of rural women entrepreneurs to consolidate sustainable
enterprises”. (Joni Simpson, 2010). Literacy is the magic wand which takes an individual to the
world of information, knowledge, and wisdom. It is only natural that one’s life does end up in total
failure once deprived of literacy. Let us, therefore, give the highest priority to literacy in the
process of nation-building. According to the census 2011, the female literacy rate of India is found
to be 65.46%. (Indiafacts, 2013). Barring a few States like Kerala (91. 98%), Mizoram (89.4%)
etc, the majority of other States are lagging much behind. The National Literacy Mission has a long
way to go for reaching the target of 100%. Social work agencies have a larger responsibility to join
hands with the National Literacy Mission to accomplish the task.
“SHG is a holistic programme of micro-enterprises covering all aspects of self-employment, an
organization of the rural poor into self Help groups and their capacity building, planning of activity
clusters, infrastructure build-up, technology, credit, and marketing”. (Neha Mishra, 2016). A selfhelp group is a platform for a woman entrepreneur to take advantage of the collective
responsibility for fetching all members good economic returns. The group dynamics developed
from mutual help and individual experience of the members to play a very important role in

N. S. Ramesh Chandran

Consolidating Rural Woman Power Key to Social Development

22

Journal of Social Work Education and Practice (01/2018) 3(1) 16-25

ISSN: 2456-2068

delivering excellent outputs. A large number of women entrepreneurs in rural areas have to
depend on micro credit facilities sponsored by SHGs for building up a stable and secure enterprise.
It deserves mentioning here that Kerala is a State which has taken certain outstanding steps in
mobilizing and consolidating women strength in community development. The Kudumbashree, a
female-oriented project of the Government of Kerala, was launched in 1998 as a poverty
eradication programme. The mission of Kudumbashree focuses on three major components: Microcredit, Entrepreneurship, and Empowerment. The other States too, can initiate similar steps based
on Kudumbashree model to identify the capabilities of women and to promote their business
talents for poverty alleviation and self-sustenance.
The State Governments and the Central Government should come out with liberal policies to
augment the scope of SHGs and the sphere of activities by providing more space to women
entrepreneurship in villages. In this regard, the National Bank For Agriculture and Rural
Development (NABARD) can as well make use of the services of professional social workers who
have an unambiguous vision of social development and human development.
While discussing women entrepreneurship we have to look into the challenges arising from
different quarters. The perceptible threat that looms large is market accessibility.
Figure 5: Illustrates the key challenges experienced by women entrepreneurs.

Source: www.womensweb.in
Here again, intervention on the part of the Government is imperative. The supportive policies of
the Government and the services extended by social development organizations should help them
overcome and overpower the aforesaid challenges and provide as many opportunities as possible.
Any study to ameliorate the competence of rural women will be incomplete sans looking into the
benefits of gender budgeting. Gender budgeting, introduced in 2005, is a financial exercise not
only to address the vulnerabilities of women but also to ensure equality of women with men.
According to the Ministry of Women and Child Development, “Gender Budgeting is a powerful tool
for achieving gender mainstreaming so as to ensure that benefits of development reach women as
much as men. It is not an accounting exercise but an ongoing process of keeping a gender
perspective in policy/ programme formulation, its implementation, and review”. The pertinent
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question arising here is, whether the States are taking steps diligently to put into operation the
proposals and provisions recommended in gender budgeting? It is a matter to be seriously
examined. There should be some kind of a monitoring system to oversee that administration does
justice to the policies and priories laid in gender budgeting, failing which the very purpose of
gender budgeting will stand defeated.
5. Conclusion
Social development is an exquisite tapestry woven out of the multicolored yarns of attitude,
aptitude and entrepreneurship of rural women. But lip service is not going to improve their living
conditions. We needn’t look for anything new, additional yojanas or projects or programmes for
that matter. Educate and encourage women to avail themselves of the full range of the benefits of
existing welfare measures. Simultaneously create self-awareness, rouse genuine interests and
promote entrepreneurial abilities. Networking the activities will further help consolidate the
ultimate gains. What is required is a professional mechanism which conceives an effective physical
approach and an efficient psychological approach to see that the said agenda materializes into a
reality. There are enough and riper apples in the basket right before us. We need only pick up
those for our use.
Inquisitiveness and quest for freedom are the driving force which emancipates women from fear,
insecurity and difficult life situations. It is the joint responsibility of the Government and social
work agencies to see that such a goal is achieved. "Women are the real architects of society” Harriet Beecher Stowe.
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Transgenders in Kerala- Realisation of their Identity
Gayathri Krishna1

ABSTRACT: The paper tries to unfold the life journey of transgenders in Kerala and their
experiences of interaction with societal institutions that have shaped their identity. The state of
Kerala does not have a “traditional” transgender culture such as hijras and hence transgenders in
the state have had less exposure to a transgender socialisation. A qualitative descriptive enquiry is
done to draw out the various stages in the identity realisation of transgender individuals. The
backdrop of the socialisation in their life is drawn out to understand transgender identities in
depth. The relations of the transgender individuals with societal institutions such as family, school,
etc. keep changing over these stages and take both positive and negative connotations.
Keywords: Transgender, Kerala, Realization, Identity, Culture, Socialisation
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1.

INTRODUCTION

Black: white, male: female, sweet: bitter- humans have the inherent tendency to classify and
segregate as a result of our quest for knowledge. They try to fit their observations, including
observations of self into neat divisions. This concept of ‘black’ and ‘white’ has conditioned human
minds to the extent that a thought of not falling into these categories, or being in the ‘grey’ area
leaves them perplexed, aloof from the system of binaries or categorisations.
Men and women are socialised into performing their respective genders (see Butler, 1990) which
aligns with the sex they are born into while transgenders have no such parallel socialisation.
Deviation from these traditional socialisations are frowned upon, confronted and stigmatised. The
evidence from history and mythological transcripts point out that transgenders have been
challenging the concept of binaries and celebrating gender continuums. Yet, the stigma faced by
transgender identities in the society proves why a “normal” life is still an aspiration for transgender
individuals. They construct, establish and thus realise their gender identity like a long nourished
desire.
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Transgender is an umbrella term to refer to individuals whose expression of gender is different
from the sex assigned to them at the time of birth (Levitt & Ippolito, 2014). The diverse subgroups in this group are people who identify themselves as transwoman (MTF- transitioning from
Male to Female), transman (FTM- transitioning from Female to Male), transsexuals- securing
surgery and/or hormones, gender queer- not identifying with ‘male’ or ‘female’ and many others
(Singh, Hays, & Watson, 2011). In short, a transgender person does not conform to the societal
norms of binary gender i.e. man and woman. A cisgender person on the other hand has a coherent
sex and gender i.e., the gender performed by a cisgender person is the same as the one assigned
at birth.
If transgenders do not conform to the socially constructed binaries, then where do they belong? It
is essential to understand the concept of identities such as gender and sex as a continuum to know
how transgenders realise their identity. Sex of a person is assigned to them at birth based on
visual assessment of baby’s genital presentation (Sennott & Smith, 2011). Sex is also on a
continuum as there are 40 different intersex conditions out of which only one-third is visible to
naked eye according to the Intersex Society of North America (as cited in Sennott & Smith, 2011).
Unger (1979) defines gender as a “term used to describe the non-physiological components of sex
that are culturally regarded as appropriate to males or females”. Gender is an identity that has
been carefully constituted in time that is established through a specifically styled repetition of acts
(Butler, 1988). Gender is an emotional state and hence, there is no ‘real’ or ‘true’ gender, it is
what we experience ourselves to have (Sennott & Smith, 2011). Gender expression, which is the
outward expression of gender, cannot be confined in the binaries of masculine and feminine; it is
rather a continuum and shifts shape over the course of one’s lifetime (Sennott & Smith, 2011).
The gender expressed is independent of their sex.
In India, there is a plural and diverse transgender population which is spread across the country
such as Hijras, Aravanis, Tirunangais, Kothis, Jogtas and Jogappas, Shiv Shaktis, Kinnars, etc. (as
cited in Ghosh, 2015) out of which hijra culture is acknowledged as the institutionalised
transgender role in India (Nanda, 1986). Reddy (2006) explains hijra identity as understood by
most people as “phenotypic men who wear female clothing and, ideally, renounce sexual desire
and practice by undergoing a sacrificial emasculation- that is an excision of penis and testiclesdedicated to the goddess Bedhraj Mata (known in different names across India)”. The hijras are
organised into guru-cela (teacher-disciple) relationship (Ghosh, 2015); this relationship more often
takes the meaning of mother-daughter relationship. When a person joins the hijra community they
do so by accepting a senior member in the particular hijra household she wants to join as her guru
and she becomes cela. These communities and their members have come out to the society to
declare their identity, but often stay out of the political and social realm or are forced to do so.
However, the transgenders in Kerala who gained visibility lately are not organised into a
community like hijras. Upon asked by Union Ministry of Social Justice and Empowerment about the
issues faced by transgenders in Kerala in 2013, Govt. of Kerala responded that “there are no
officially identified transgenders in the state” (Report of the Expert Committee on the Issues
Relating to Transgender Person, 2014). The difficulty in negotiating their gender identity as well as
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creating a space for expression of their identity within the state of Kerala has been two-fold for
them because of (1) the absence of transgender communities which offer gender socialisation and
comfort of having a community and (2) the stubbornness of the society to accept the existence of
non-binary gender identities. Their perception of transgender identity has been shaped by the
influence of the hijra culture in the nearby cities of Chennai and Bangalore (as some were part of
the culture and came back to Kerala), family, their individual experiences of seeking education and
livelihood, rights based organisations working for them and so on. This paper tries to describe the
life journey of transgender individuals in Kerala through stages of realisation (stages of reaching
full potential), to understand how they have negotiated their identity with societal institutions that
has contributed significantly towards shaping their identity.
2. Methodology
The Social Justice Board of Kerala conducted a transgender survey as a pre-requisite of the
Transgender Bill 2015 to understand the situation of transgender population in the state with
respect to access to education, livelihood, hospitals, psychological well-being, etc. The State
Transgender Persons’ Bill, 2015 reinforced the constitutional rights of transgenders taking into
account the Supreme Court judgement (2014) and introduced a framework for the policy including
the following- Right to Equality, Right to Dignity and a life without violence, Equal Voice and
Participation in Development and Right to Freedom of Expression. This survey gave a glimpse of
the transgender lives in the state; however it was necessary for an in-depth analysis of the
situation in Kerala from a more qualitative perspective to understand how transgenders are
negotiating their identity in the state.
A descriptive study had to be conducted as very little is known about transgender population in the
state. The study brings out voice of transgenders, transwomen, transmen, transgender activists
and non-transgender persons activists who advocate for transgender rights. It aims to describe
and understand their lived experience in establishing and asserting their identity as a transgender
and the factors that have contributed towards it. The objective of the study was to understand how
transgenders in the state have been realising their gender identity.
I had voluntarily worked for online data entry of the transgender survey data and hence I had a
good understanding of the scenario, area of research, and good rapport with the key participant as
well as few transgender persons. Thus, the basic information about the population was available to
me apart from the survey data and this helped me to purposively choose the sample after meeting
some of them through the key participant and during various events. So, purposive sampling
technique was used to find the suitable participants to include a range of experiences from varied
social and political background as well as experiences of people belonging to varied positions in the
gender queer spectrum. It involved developing a framework of variables of the participants that
would be important for the research and considering these while choosing the samples (Marshall,
1996). The participants are all above 18 years of age and consented verbally to discuss their life
journey and experiences and to have it audio recorded.
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Data was collected from the participants using semi-structured interviews. Semi structured
interview guide was used to set the direction of the interview. The in-depth interviews were audio
recorded with the consent of the participants. Frank (1979) suggests that to locate a person’s life
as a cross section of space and time, life history method offers a technique for collecting data
relevant to concerns about human existence in society. Thus, life history method was used to
collect data to understand the life journey of the participants and their process of ‘coming out’ with
their gender identity.
The terms used in the paper needs to be explained. The word transgender has been used to refer
to the whole gender non-conforming community. The prefix cis- has been used to denote that the
person performs the gender assigned at birth. For example, cis-woman means that the person was
assigned the gender woman at the time of birth and she continues to perform the same. The term
transwoman or transman has been used to denote male to female transitioning people and female
to male transitioning people irrespective of whether they have undergone Sex Reassignment
Surgery (SRS) or not. Essentially the words transgender woman and transwoman/ transgender
man and transman are used interchangeably. If it has been specified “transexual” before man or
woman, it implies that the person has undergone SRS.
3. A Historical Overview of Transgenders Identities
An understanding of the changes in the assignment of attributes to an identity over the years is
essential to figure the source of their acceptance/dismissal in the society. Hence, the status quo of
transgender identity in the country is an effect of the evolution of their identity. According to
Taparia (2011), the presence of “eunuchs” (a term used to refer to transgenders then, now used
derogatorily) as slaves, brought by the masters to contribute to the labour force to build the
empire, in India can be traced back to the time of Delhi sultanate i.e. the thirteenth century. They
were castrated to ensure that they restricted themselves from sexual activities and would depend
on the master solely as they would not have any kin (Taparia, 2011). They were seen as “genderneutral” (p.23, Reddy, 2006) loyal harem guardians who could not impregnate a women yet can
provide “manly protection” (p.23, Reddy, 2006) who “guarded, controlled and kept from male
contact…their master’s exclusive rights” over their women and harems which were “metaphor of
power” (Taparia, 2011). The royal patronage institutionalised hijras as third gender; the evolution
of an inhumane act of castration that was forced upon vulnerable and young males to create
eunuch slaves later combined with religious underpinnings came to be practised as a ritual by the
hijras (Taparia, 2011).
With the coming of the British, the hijra identity was given a new dimension of caste/ tribe and the
status attributed to them during the rule of Delhi sultanate became insignificant (Reddy, 2006).
Caste was the primary social category for the British and the sexual minorities, especially hijras
were targeted and classified as not just another caste but as “criminal caste” (Reddy, 2006). The
‘section 377’ of Indian Penal Code, 1860 and ‘The Criminal Tribes’ Act, 1871 that came into
existence during the British colonial rule thus laid the foundation stone for legal and socioeconomic discrimination of the transgender community. While section 377 condemned “carnal
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intercourse” and suppressed the sexual expression of ‘non-traditional’ genders (Levitt & Ippolito,
2014), labelling the “eunuchs” as criminal tribes who kidnap and castrate children (Criminal Tribes
Act, Part II, 1871) wiped them away from the mainstream.
Taparia (2011) observes that at present, economic consideration is the primary motive for
conducting ritualistic castration of hijras (nirvana) and there has been a shift from the religious
obligation, as it was in the colonial as well as immediate post-colonial period. The hijras have tried
to cope themselves to the “shrinking space of opportunities in the Indian social structure” and
hence turned to prostitution when the spaces to exercise their religious traditions were shrinking
(Taparia, 2011). The stigma towards transgenders thus also arises from the general attitude of the
Indian society against homosexuality and prostitution.
The spotlight slightly shifted from hijras to kothis (transgenders who do not perform castration) as
well with the advent of HIV epidemic, as transgenders and Men having Sex with Men (MSM) were
identified as the vulnerable groups apart from female sex workers in late 1980s (Dutta, 2012).
Funds for CBOs catering to transgender groups were increased in this context in many states such
as the West Bengal State AIDS Prevention and Control society (Dutta, 2012). The identity of kothi
thus came to be defined by the HIV-AIDS discourse as “males showing varying degrees of feminity
and involved mainly in receptive anal/oral sex with men called parikh in West Bengal and panthi
elsewhere in India” (Dutta, 2012). Thus, identities were assigned to these communities based on
their livelihood, sexual choice and related marginality.
The literature in India regarding transgenders are centred around transgender cultures and the
historical background of their presence in the society, whereas academic scholarship across the
world focuses on transgender identity creation, transgenderism and an attempt to deconstruct the
binaries and mainstream the transgenders beyond traditions and rituals to validate their civil,
political and social rights. For example, Bolin (1998) suggests that transgenderism is becoming
another way in which people construct their gender identity transcending the boundaries of man
and woman. An understanding of scholarship which focuses on individual and collective
transgender identity is essential to assimilate the wide spectrum of information related to gender
non-conformity available in the country.
4. Life Journey of Transgenders in Kerala
A society with heteronormative divisions of labour and power has been long accepted as “normal”
that fluidity of gender (gender as a continuum) can seem threatening to the status quo and
hierarchy established in the society. Hence, the transgender community faces discrimination on
many fronts- social stigma associated with how they carry out themselves through dressing,
mannerisms, taboo associated with the livelihood options they resort to and so on. Transgenders
in India often earn their livelihood by begging for alms, dancing at auspicious functions such as
birth of a child, marriage, etc. and sex work as their means of earning a livelihood. They
sometimes tend to use unconventional means to forcefully obtain money when a person refuses to
give alms to them. The general belief that the transgenders have the power to curse or bless,
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backed by the Hindu mythological stories which testify to this belief is often cited as the reason by
people for seeing them with apprehension. They instil a sense of fear in some people due to the
superstitions surrounding the community, while some take advantage of their “unfortunate” social
situation. They have been denied access to the basic resources such as education, health and have
been visibly invisible to the society. Hence, transgenders have to battle it out with themselves to
come out as a transgender and realise their gender identity, with their family to accept their
kinship rights and with the society to establish their socio-political and legal rights as an individual.
The life journey of transgender persons, as told by some of them, projects the aspects of their life
that could be considered relevant in realising their identity. The performance of gender identity has
evolved through different stages of their life and they establish and perform their gender identity
in ways they seem most comfortable at each of these stages. Judith Butler (1988) reiterates that
gender cannot be a stable identity, rather it is carefully constituted in time and it has been
established through “stylised repetition of acts”. It has been proved through philosophical,
anthropological, philosophical and phenomenological discourse that gender is a performative
accomplishment compelled by social action and taboo (see Butler, 1988). Transgenders (the word
is used in an encompassing sense for gender non-conforming individuals; also because it is the
preferred usage by the community in Kerala to refer to gender non-conforming individuals) defy
the traditional gender norms and refuse to perform the gender assigned at birth.
Gender and gender expression are in a continuum and can only be felt and expressed by self
(Sennott & Smith, 2011) and hence the gender of a person is the one they choose to identify with.
The transgender individuals I interviewed placed themselves at different positions in the gender
spectrum. Tinu explained their gender identity as a transgender. They explained it as:
“I would tell that I am a transgender, because even when I was born as a male, I
always had a female attitude.. but cannot be called female because I don’t want to do
Sex Reassignment Surgery (SRS).. I want to do breast implant and laser treatment to
remove hair… so I cannot be a complete woman. Legal sanction has been given for a
third gender and so why can’t I choose that identity. I choose to be a transgender.”
-Tinu, Transgender woman
A germane understanding of self was reflected in the names they choose while they established
their identity. Their names have also evolved with their process of gender realisation. They
reinvent their identity step by step. Few participants preferred to use names that explicitly
expressed either masculinity or feminity while majority of the transgenders I have known have
chosen unisexual names. This can be seen as an attempt to assert transgender identity as a
gender identity along with male and female, an attempt to create a “gender neutral space” beyond
the binaries and not merely conforming to the socially established gender attributes even after
physical transitions.
#

All the names used are concealed, but researcher has tried to maintain the gender aspect of
the names chosen to convey the meaning attributed.
#

Plural pronouns are used for people who preferred non- binary pronouns.
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When I became a woman through operation, society pointed out that I am not a
woman as I cannot give birth to a child. Hence, the woman inside me has restricted
me to the limit of a transsexual. So I like to be known as a transsexual only.. a woman
who became woman through Sex Reassignment Surgery.. I am a woman too.”
-Krishna, transsexual woman
The narration of the life journey of the participants took me through their life circumstances. Very
evident parallels could be drawn between each of their life in terms of the stages of gender
realisation they went through. Each of these stages carefully moulded and crafted their perception
of gender. The influence of parents, siblings, relatives, neighbours, teachers, friends, other
transgenders, hijra community and other societal institutions such as police and school were in
varied ratios through the stages, but have contributed significantly nevertheless. Bolin (1998), in
her ethonographic study of the transformation of male to female transexuals, stresses how
important is the process of becoming a transexual for the establishment of their gender identity. In
the case of transexual female- man becomes woman through transmutation of personal identity,
social identity and physiology (Bolin, 1998) and the same concept can be extended to all
transgender identities. This is being explored and broken down to ‘stages of realisation of gender’
in this section. The stages in realisation of identity of transgender individuals could be understood
broadly as self-realisation, seeking out, becoming, establishing and coming out.
4.1 Self-Realisation
The first stage in the process of realisation of aspired gender identity starts with childhood. The
child recognises the difference in perception of self and misalignment with assigned gender at the
age of seven to eight years (studying in class 3 or 4). The outward expression of gender is through
gender specific dressing, performance of roles in the society, mannerisms, attraction to opposite
sex and so on. The self-realisation came when these outward expressions were in contradiction to
what is expected out of them by the society. The consciousness of the person in their early
childhood about this discovery is subtle and innocent expressions of aspired gender were
exhibited- like holding hands of their friends who belong to same assigned gender as the child and
infatuation towards them or. The feelings slowly strengthen as the child grows and realises that
they naturally feel like behaving the way a person in the opposite sex would do. They realised it
either by themselves through certain instances or through self-contemplation when the societywhich includes the family members, neighbours, teachers and so on in this situation- pointed out
the “unnatural” behaviour to these children.
“When kids play father-mother pretending games, I always become mother in the act.
I used to observe what my mother did closely. I always play with girls. I used to
admire the brides during marriage in the neighbourhood. I loved to do make up like
that. I did jobs such as cleaning using broom which is generally done by girls in the
class.” -Shama, transgender woman
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Conell’s theory of masculinity (1995) provides a critical feminist analysis of historically specific
masculinities and at the same time acknowledging the varying levels to which individual men
reproduce it. The “toxic masculinity”, he refers to in his theory, of the societal elements is reflected
in the treatment of gender non-conforming children in this early stage as harassment and child
sexual abuse. The long term effects of child sexual abuse include posttraumatic stress disorder
(PTSD), depression, suicide, sexual promiscuity, victim-perpetrator cycle, and poor academic
performance (Paolucci, Oddone, Genuis, & Violato, 2001). These effects can be seen throughout
their life journey of transgender individuals.
The male to female transgenders remembered that they always befriended girls and tried to be
around them as presence of masculine entities threatened them. One of the transgender woman
participants said that it is also through this fear of mundu clad boys who fold mundu in half at
their knees (perceived as a sign of masculinity) that she realised that she is not like them. The
perpetuators of abuse were elder men in the family, neighbourhood or in school. Some shared that
it was difficult for them to understand why men used them sexually in spite of having physical
appearances of a boy. The mental and physical trauma they suffered deepened their conflict in
mind. The deep rooted patriarchy which sanctions machoism made it impossible for effeminate
boys to escape abuse in schools and neighbourhood at that young age.
“I started realising about my difference in nature well when I was in 6-7 classes. But, I
have been sexually exploited while I was in class 4. I know what sex is..I know what
majority of the men do to a woman.. But I also know the limitations of the sexual
organs I have.. My question is why was I violated then! Why was I chosen by them!”
-Krishna, transsexual woman
Thus, in this phase of life they realised that there is a mismatch between their assigned gender
and their performance of gender. This was catalysed by the various experiences of ridicule,
harassment and abuse which could be seen as the reaction of the society towards their gender
non-conforming nature due to deep rooted patriarchal notions of understanding gender. The rest
of their life journey is an attempt to deconstruct and understand the awareness they acquired at
this stage.
4.2 Seeking Out
In the second stage, the transgender person tries to explore their identity further. They seek out
for different means of gender expression to comprehend their gender identity better. The urge to
express their gender is strong and they find various methods of expression. This is also the phase
that is filled with fear of stigma and alienation from the society as the individual tries to knowingly
perform their desired gender implicitly or explicitly. The transgender individuals testified that the
negative home and school environment in this phase had detrimental effects on realisation of their
identity.
1

Traditional single piece white cloth tied at waist by men in Kerala
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The transgender women I interviewed expressed their close association with art forms such as
drama and dance and also shared the role these art forms have played in carrying out their
desired gender expression. Many transgenders find these forms of expression to be very satisfying
at this stage.
“..The feminity in me was reflected through dance.. dance, acting.. maybe these art
forms have helped me find a way towards the feminity I was seeking.. to an extent it
was also a veil.. a cover.... because when I dance, I can dance in female costumes..
thus it was a veil to my desires.. schooling brought me these opportunities.. when I
started to understand myself, only dance was my resort”
-Krishna, Transexual Woman
Transgender men who transitioned from female to male identity could engage in only subtle ways
of expression of their gender at this stage. The expectation from a girl to be feminine is imposed
on them from a very young age and this societal pressure has made it difficult for transgender
men in this stage to express and satisfy their aspirations. Hence, their non-conformity which
results in non-compliance to the various social expectations with regard to mobility, dressing and
conduct makes them outcaste.
When the gender expression of the transgender individuals started becoming explicit, so did the
harassment and abuse from society, school and family. Their peers would tease, alienate and
harass them, while the teachers abused them physically and sexually. “Not being able to act
convincingly as a male” was the reason why the transgender women were under attack. Each and
every site which would otherwise have been avenues to make friends such as tuition classes,
schools, etc. became situations to receive harassment and abuse. The children who could not
study due to fear of being subjected to mental and physical torture dropped out from school. The
reasons for dropping out ranged from extreme uncomfortable feeling in wearing clothes they did
not identify with as part of school uniform to sexual harassment and abuse from peers or elders.
The male to female transitioning students were teased for their feminine voice, their effeminate
actions and were picked on by teachers in class. The formal education of transgender individuals
suffered a setback due to eve teasing, mental harassment and sexual abuse they suffered from
family as well as students and teachers alike at school.
“I had a terrible incident while in class 9. There is a place near school were building construction
takes place. Five to six boys ran behind me.. I fell into the puddle there.. they peeled my dress
off.. terrible, terrible pictures.. saw condoms too.. I did not know what condoms are for.. I blew it
thinking it is a balloon.. extremely dirty.. I was affected by fungus and was taken to hospital.
There was a rumour in school that it is because those boys did like that to me.. the head master
told my mother who came to school that the boys did so because her son behaves like a girl..
Everybody spread rumours that I am suffering from AIDS.. Mother would take me to hospital and
give me medicines, but I could never openly talk about my problems.. thus, I dropped out of
school in class 9.” -Shama, transgender woman
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The participants who were in their high school at this stage faced had a negative school
environment. Gender non-conforming individuals have not had a pleasant school life and dropped
out of school citing abuse, harassment and mental trauma. The Transgender survey found out that
58% of the transgender students drop out even before completing 10th and the reasons for this
include (i) severe harassment which makes studies impossible, (ii) gender related neative
experiences at school and (iii) poverty or lack of special reservation or quota (State Policy for
Transgenders in Kerala, 2015).The transgender individuals who managed to study beyond class 10
did so by hiding their non-conforming identity with extreme perseverance. They managed to
continue because their school environment was slightly better and the attack on their feminity was
limited to eve teasing and verbal harassment.
The families have different mechanisms to react to the gender non-conforming nature of their
child. The punishments came in terms of retaliations, verbal abuse, curbing mobility and freedom
and so on. The transgender women said that they did all the jobs which are considered feminine
such as washing utensils, cleaning rooms, etc. at their house and the family did not react to this.
This was also perceived as an acceptance in the family by some of them. In Kerala, where
masculinity is glorified and men are expected to socialise with men in the neighbourhood, for a
person with an assigned the gender male to be ‘brought up like a bird in a cage’ (words of my
participant) is unusual. Knowledge about the “third gender” or the fear of being ridiculed by
society must have prompted the families to do so. One of the participants testified to this and said
that her brother who has the same assigned gender as her had the freedom to go out and not
report back at home until late while she was asked to stay at home always. The gender roles in
the family which are considered feminine such as washing utensils, cooking, cleaning the house
etc. were also done by the trans women and the family
“..they are seeing me as a girl. I always do the household work. Even at a young age,
I used to wash amma’s saree, wash utensils, cleaning the rooms, I used to do
everything. So I grew up as a girl only. Dressing was that of a boy and I didn’t have
hair, rest I grew up and lived as a girl only.”
-Harini, Transexual Woman
With the hope that “gender-crisis” can be treated like any other mental condition, the families
sought treatment for their child. A participant was admitted to mental hospital by the family for
nearly two months to get treatment for her gender non-conforming behaviour. Another participant
was locked up by her family as it was getting impossible for the family to keep an eye on her. Her
family was scared that their boy would run away and become one among the hijras as her dad was
acquainted with the community while in Mumbai. Hence, she was admitted to a catholic seminary
to become a priest hoping that the strict rules and punishments would restrict her freedom and
change her ways. Thus, the families, being protective of their child made sure that their child does
not get attacked by the society and also does not express or learn about their identity.
The seeking out phase is not only about seeking out for ways to express their gender, but also
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seeking out to find people who can understand their situation, and can provide them insights about
their “situation”. The portrayal of effeminate men in the movies, the reaction of society towards
effeminate men in their neighbourhood have all created an impact on the self-identity as well of
transwomen.Tajfel suggested that a person’s social identity (“referred to as the individual’s
knowledge that he belongs to certain social groups along with some emotional and value
significance to him of this group membership” (Turner, 1975) is enhanced through comparison
with other social groups. This comparison helps the person validate their position in the society
which in turn contributes to the social identity of that person. This can be understood as one
reason why transgenders look for validation of their identity in the society- they try to look out for
people who express gender differently from their gender assigned at birth.
Most of the transgender participants said that they used to feel that their situation is unique
because they have not seen people who cross-dress or express their gender differently from their
gender assigned at birth; neither have they heard of such an identity. It is important for them to
get the confirmation that it is not just their “situation” or “abnormality”. In their attempts to learn
more and express their gender, they narrated significant instances which became turning points in
realising their identity. They got acquainted with people who are gender non-conforming and this
becomes instrumental in their journey forward. This ‘point of validation’ marked the start of their
journey in exploring their identity.
“I had gone to Calicut for pilgrimage purposes and I happened to see an effeminate
man at the Caicut bus stop. Till then I used to think that there is only me in this world
like me. When I met such a person I wanted to talk to that person, sit and know more
about them. Until then I could not talk to anyone about myself, everyone was trying to
oppress me.” --Krishna, Transexual Woman
In this phase of transgender identity creation, family, school and transgender acquaintances have
played a crucial role. Education and freedom to understand and accept their identity and a positive
family and school environment at this stage would have made significant changes in the way they
perceived their identity. Transgenders who are educated managed to hold on and used formal
education to seek out to sources of information about their identity such as books, internet, etc.
They had a far better understanding of self at this stage than their peers. This stage was
significant in terms of their gender identity creation.
4.3 Becoming
A transgender person, who has sought out about their identity and acquainted with people of
similar gender expressions, now would want to have a better freedom of expression and become
their true self. The desire to have a congruent mind and body is strong. They are forced to stay
away from familiar circumstances due to lack of acceptance in the family and society. The constant
worry about what the society would think of their family, their own mental conflict, physical and
sexual harassment from masculine entities in the neighbourhood, etc. are some of the reasons
stated by the participants for moving out of the house. Some of the participants eloped as they felt
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that they have no other option; some managed to find reasons to stay away from the family for
higher studies or job. Livelihood becomes crucial at this stage of life. Earning to sustain their lives
as well as transform their bodies, in ways deemed appropriate to self, to complete their journey of
becoming a transgender becomes priority.
The transgender acquaintances in the ‘seeking out’ phase become instrumental in their lives at the
‘becoming’ phase. These acquaintances knowingly or unknowingly gave hope that they can also
lead a normal life like any other individual. The transgenders who eloped ended up in unfamiliar
cities. The commercial sex workers helped them at night and showed sympathy towards them. The
transwomen also started engaging in sex work for a living, even when they earned only five times
less than a woman sex worker. Sex work was a choice many of the transgenders made not only to
survive outside their family but also to feel accepted for their feminity and sexuality.
“I started doing sex work.. The person who used me for sex is the person who bought
me a meal… that day I realised that my body has value.. what is a man’s sex work,
what can a man give a man. Until then I was only sexually abused or exploited... I
used to be slave to other’s desires.. there are people who have exploited me cruelly..
That day I got financial as well as emotional security.. then, I earned this money as a
transgender.. I decided to continue sex work.. I would give my body to people who
want my body.. because, I have starved for days without anything to do and ate
leftovers sitting along with a dog… I know the value of money.. If my family had
supported me, I would have never done it (sex work)”
- Krishna, Transexual woman
The transgender women who knew about hijra community through acquaintances left their homes
to join the community to become a woman through physical transformation. The two livelihood
options that hijras engage in are begging and sex work. The transgenders who join from Kerala
also either beg or do sex work to earn money for their sex reassignment surgery (SRS) and for
other treatments such as hormone therapy, silicone breast implantation and laser treatment.
Enhanced feminity and a sound financial situation added immense value to their identity. They felt
an increase in self-worth after the surgery and the acceptance and applause for their feminine
beauty enhanced their confidence as a transsexual.
This phase is also the most difficult for a transgender man. The female physiology and outward
appearance generated a feeling that they are susceptible to attacks from masculine entities of the
society and governance.
“I sometimes feel that I should just leave home and go, but even if I do so, my body is
this right?.. Even if I go what if somebody does something to me..”
-Joby, Transexual Man
The scope for free expression of gender for transgender men could only be pursued with the help,
support and protection of NGOs. Cutting off their tresses and wearing men’s dresses gave
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transmen the first breath of freedom. Seeking livelihood has been very difficult for transmen as
well due to harassment and ridicule for “acting like a boy”.
The transgender individuals embrace their identity more strongly in this phase. They are a step
away from establishing their identity and have already started their transition. Most of the
participants expressed their happiness and confidence in their identity. They gradually built their
lives by first ensuring financial independency and then achieving freedom over mind and gender
expression.
4.4 Establishing
The culminating stage of identity realisation of a transgender person’s life is when they establish
their gender identity and perform their desired gender in the place they choose to and want to.
They find a position in the spectrum of gender identities which best suits their gender expression
and live true to the understanding of self. They make a niche for themselves in the system. The
enhanced confidence and integrity due to improved coherence with body and mind is an important
entity in the checklist at this stage.
The physical transition could be in stages and may happen at any point in life across any of the
phases as and when the financial situation allows. Some transgenders do not prefer to undergo
any physical transition but perform gender in the most comfortable way through dressing,
mannerisms, etc. Hence, completing physical transition is not a necessary criterion at this stage of
gender realisation. However, transgenders who wanted to become transsexuals by performing Sex
Reassignment Surgery (SRS) generally does so to establish their identity. They undergo hormone
therapy and seek medical help in this transition.
Until now, the transgenders were in a journey to achieve their desired gender. At this phase, they
also look forward for acceptance in the society. This need for acceptance provides a chance for
them to evaluate their self. A participant described her journey until then as a “continuous run to
achieve the feminity pointed out by the society”. On self-evaluation, an attempt to polish their
gender expression is done.
“I am a woman now(after SRS). Am I only walking and behaving like a woman.(selfdoubt)! Am I expressing the feminity in me to an extent that is over the borderline of
a woman’s expressions? To become a woman we would make up extensively, would
draw kajal, put on fancy earrings.. but, women in Kerala do not put make-up like
that… What does a woman wear- a small earring, a chain, bindi, kajal on eyes.. a
normal woman.. a woman with a decorum.. I realised this late,”
-Krishna, transsexual woman.
She taught herself the subtle feminine gender expression by rehearsing in front of mirror after
developing an understanding of feminine expressions of common women in Kerala. The narration
perfectly testifies that gender is learned and performed as suggested by Judith Butler.
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An introspection of their livelihood choices to suit and satisfy the societal notions of a good woman
could be seen at this stage. A few of the elder transgenders who wanted to establish their identity
as well as face for the transgender community gave up sex work. While some chose to work in the
entertainment industry as stage artists, some chose to take dance lessons. These decisions were
mature and after realising the stigma surrounding sex work. They stood up for transgender rights,
leads vocal activism with their own life and tries to realise their aspirations as an individual.
Marriage is on the cards for some at this stage as they find partners who accept them. Elder
transgenders testify that carefully chosen socially respected choices has increased self-worth and
acceptance in the society.
Transgender men can easily pass their appearance for a man. They undertake hormone therapy
and other medical transitions such as removal of breasts to transform physically. They develop
facial hair and mostly go undistinguished as a transgender in crowd. The increased congruence in
their mind and appearance gives them confidence to search and apply for jobs and establishing
their lives.
Issues related to body image is a constant issue and at varying levels throughout the stages of
transition and realisation of their identity.
“I used to wear extremely tight dress to hide my breast and work as wage labourer in
scorching sun.. now since the operation, I am happy.. (he got up and removed his
shirt to show how his top surgery has been done).. see, they have not done the
operation properly.. I am a man right, and when I have to remove my shirt, it is
embarrassing.. However, I feel confident to search for jobs and live happily”
-Joby, Transgender Man
In the phase of establishing their lives and identity, the choice of livelihood and respectability in
the society is important for them. The transgender individuals tried to concentrate more on their
individual aspirations of leading a life like any other person and were inspired by role models in
their lives. People who have played important role in their ‘becoming’ phase become a source of
inspiration for them. One of the participants looked up to her mother for her loving and kind
nature and admired the bravery of the sex workers and tried to draw inspiration from their streetsmartness in her life. The establishing phase is characterised by efforts of the transgender
individuals to lead a more socially acceptable and closer to normal life they are socialised in.
4.5 Coming Out
Transgenders have to explicitly state their gender identity to be acknowledged as a transgender.
The manners of expression of a man and woman are accepted and “normal” in the eyes of the
society. Transgenders have to “come out” of these binary definitions and expectations of their
identity and state their non-conformity to micro (people within direct contact- family, friends), and
macro (society, culture, law, etc.) systems. It is a process and hence may happen at any of the
above explained stages. Coming out to the micro system is to seek acceptance of their established
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identity in the family and amongst friends, while coming out to the macro system is to gain legal
recognition and assert individual rights.
The ‘coming out’ process of Female to Male transgenders or transgender men is more difficult than
the Male to Female transgenders or transgender women. The patriarchal societal and state
mechanisms have tied a woman down to her body that any transformation from the traditional
societal norms is condemned. A person born as female but faces gender non-conformity at a
younger age does not have resources- freedom, mobility, right to expression and aspiration to
seek out to understand more about their gender identity. This can also be one of the reasons why
the transgender men who come out are very less compared to transgender woman.
A Transgender activist explains their plight as follows:
“The patriarchal impositions in the family on girls at the age they mature- also the age
when they realise their gender identity- curb their expression of masculine gender
irrespective of their aspired gender being male. They do not have the means to
identify this gender non-conformity.. even if they muster courage to explore their
identity by moving out of the family, the government mechanisms such as police and
societal mechanisms would invest time and energy in bringing back the girl. Thus,
Female to Male transgenders do not have access to mechanisms by which they can
explore or express their identity.” -Anil Chilla, State Co-ordinator for TG Survey
NGOs and rights based organisations have played a significant role in preparing the transgenders
to come out to their families as well as to the societal and judicial systems. They have created a
space for transgenders to explore their identity, earn a descent livelihood through their projects to
support transgenders and seek emotional support.
5. Conclusion
In the life journey of transgender individuals, one aspect that is prominent is the varying degrees
of violence experienced by these individuals right from a young age. On comparison with life of an
average human being conforming to accepted gender binaries, it is necessary to evaluate the
societal attitude towards the slightest deviance from socially accepted norms. The classification of
stages mentioned are not to be treated as compartments and have to be used to appreciate the
struggle of gender non-conforming individuals while framing affirmative policies for transgenders.
Another important aspect that is to be acknowledged while analysing the life journey of
transgender individuals is the possibilities of diverse gender identifications within the continuum.
The creation of binaries within this spectrum and legitimising them is met with criticism in the
academic and activism space of transgender studies worldwide. The use of word trans* (trans
star) by the global transgender community to refer to all gender non-conforming, non-binary
individuals other than transmen or transwomen is an attempt to redefine the reference of the
people belonging to the spectrum. The stages discussed above broadly describe the life of
transgender persons who do not belong to organised transgender communities. The recognition of
individual rights rather than rights as a community (due to absence of a structured transgendered
community) has enhanced scope for gender realisations beyond transmen and transwomen within
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the spectrum of trans identities in the state.
The life journey recorded here is more similar to the transgender identity development models
discussed in the global west. The androgynous spectrum of gender identity is too broad to be
summarised into a single model of identity development; nevertheless certain aspects of their
gender realisation could be understood. The model suggested by Bolin (1998) to describe the
realisation of identity of transwomen is one such model. Thus, the attempt to unfold the life
journey of transgenders was to broadly classify their experiences, yet not tie them down to
traditional definitions and models. This also has significance in policy framing as affirmative
policies should appreciate gender fluidity and be non-discriminatory towards all the gender
identities. The challenges associated with “becoming a transgender” and living as one, understood
by examining various factors affecting their lives needs be discussed to provide a complete picture
of the lives of transgenders.
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Indigenous Knowledge in Education: A Study among Paniya
Tribes in Kerala
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ABSTRACT: In the context of the marginalised sections, education is claimed to be the weapon for
their liberation and an agency that enhance their radical expressions and negotiations. But
rendering of education is observed to be the reproduction of certain hegemonic power structure in
the society. In this context, present study examines the relevance of indigenous knowledge in
tribal education.
The study is an attempt to formulate an analytical framework for the educational system with a
view to address shortfalls in knowledge distribution using mixed methodology. The study was
conducted in Wayanad district of Kerala among the Paniya tribe. Universally it is debated that the
denigration of indigenous knowledge is a product of a dominant power exercised over the
knowledge regime which has serious implication over the tribal children. When concerns the
domain of Indian tribal education it can be seen that, along with the negligence of their traditional
knowledge and culture the schools itself as a platform caters a wide range of constraints against
an effective learning process.
Keywords: Indigenous Knowledge, Education, Exclusion, Tribal children, Learning conflicts.
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1.

Introduction

Education as a process, it has a supreme importance in empowering people, especially the weaker
sections of the society. Through which one becomes politically responsible to the fellow beings and
thereby enhances their individual and collective well-being in the society. In the context of the
marginalised sections, education is claimed to be the weapon for their liberation and an agency
that enhance their radical expressions and negotiations. But rendering of education in the present
contexts are observed to be the reproduction of certain hegemonic power structure in the society.
The paternalistic natures of the urban and middle-class consciousness are deep rooted in the
pedagogical operations by providing little concern to the knowledge systems of the marginalised
section legacies by the influence of the colonial education.
1

Senior Research Fellow, Central for Human Rights, University of Hyderabad, Telangana, India;
Email: kpmanoj284@gmail.com

Journal of Social Work Education and Practice (01/2018) 3(1) 43-55

ISSN: 2456-2068

In the whole educational processes the values of democracy have been violated by providing no
equality in terms of knowledge and culture. The long histories of exploitation and oppression
continue to operate in the tribal mindset and consciousness in the very corner of their lives. As
such, emancipation from these exclusionary mechanisms requires a negotiating and contesting
self-determination from the oppressed voices. To materialize this ideal, the process of education
has to perform an important role. Dr. B. R. Ambedkar’s vision becomes extremely importance in
this scenario. He envisioned education as an instrument to liberate the marginalized sections from
illiteracy, ignorance and superstitions and thereby enable the tribal people to fight against
injustice, exploitation and oppression (Pradhan, 2004).
It should be understood that education has an inherent relationship with the culture and locality of
the specific people since their way of life is very much bound with it so that it has to perform
particularly a major role in the tribal societies. As Choudhury (1982) points out, the tribals are
victimized by development projects and external interventions and have been exploited to a large
extent by taking advantage of their relative state of backwardness. Those measures have been
mainly in the form of constitutional safeguards, legislations, financial incentives, reservation in
educational institutions and so on. Nevertheless, contemporary researches show that the tribal
children are not really attracted to the processes of formal schooling and there exists a wide
educational gap and inequality between the tribes and other weaker sections in Indian society
(Sachidanandha1999; Singh, 1994; Sujatha, 1999).
There is strong consensus that development efforts made in the country have not succeeded in
empowering the tribal communities, but in fact, have arguably created a subjugated consciousness
among the tribal people. It also reinforced the unequal exchange of socio-economic resources
between the disadvantaged and privileged sections (Heredia, 1992). This phenomenon is
applicable to the educational arena also to a large extent. Researchers have founded that along
with many other constraints prevailing in tribal education, the alien contents and irrelevant
information provided by the curricula have become the main cause of students’ disinterest towards
the schools. The high dropout rate and low enrollment status shown by the tribal students are not
only due to the physical constraints such as access to schools, but also have some relationship
with the existing patterns of curriculum and knowledge imparted thereby (Sundar,2010).
Hence, the present inquiry on the school education system among the tribal people is done by
analyzing the different contexts which finds critics in the existing patterns. The learning
environment in school, the socio-economic profile of tribal students, their own stated preferences
and perceptions, and hindrances faced by them are examined in this study. The inquiry tries to
assess qualitatively how far the indigenous know-how is important to the tribal people in the
present context and how much the formal education system has recognized the importance of
such indigenous values.
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Locating Tribal Education in Kerala

Tribes in Kerala constitute 1.14% of the state total population, and 0.43% of the country’s total ST
population (GoI, 2001). The status of education in empirical realm can be evaluated through
certain indicators like literacy, enrolment, dropout, retention rate and so on. These empirical facts
would help us to comprehensively understand basic picture of tribal education in Kerala. In terms
of the attainment literacy is an important and primary mandate of educational development. The
literacy rates of scheduled tribe always therefore vary significantly from the non-tribal sections. In
Kerala in the year 2001, the tribal literacy rate was 60.4% against the general rate of 90.4%. In
1991, it was 57.22% against the total literacy rate 89.81% (GoI, 1991 and 2001). A comparison
of literacy rate of tribes with general population reveals the widening gap between them Even
though the literacy in Kerala stands better; the ideal of ‘education for all’ remains unfulfilled.
The enrolment of students in public school is decreasing especially in the case of tribes. It is in the
case of non-tribal students too due to the demographic change in the society. There is an overall
absolute decline in the enrolment of students from 47.19 lakh in 2006-07 to 46.26 lakh in 2007-08
(GoK (DPI), 2009). This progression is proportionally maintained in the lower primary, upper
primary and high school sessions. In the case of SC/ST students, in 2007, students from SC
communities contributed 10.74% whereas students from tribal community enrolled 1.46% of the
total enrolment (GoK, 2008). The trend in this aspect sidelines the target of universalization
education in the state. In the case of dropout, Kerala is the state which has the lowest dropout
rate among school students. During 2005-06, the dropout rate was 0.59% at lower primary level,
0.52% at upper primary level and 1.29% at high school level. In the year 2006-07, it was 0.59%,
0.52%, and 1.38% respectively. Among the 14 districts of Kerala, Wayanad has the highest
dropout ratio having a dropout rate of 4.18 % among the tribal students (ibid). Narayanaswami
(2011: 7) comments that the State had never made any attempt at equitable distribution of
education and the access to it was virtually barred to the children of the marginalized groups like
scheduled tribes.
Here we have to locate particularly on the dropout cases. The causes of dropout are largely
confined to poverty and its related manifestations. Beyond poverty, there lies a wide range of
other constraints that withdraws the tribal children from the schools. The school atmosphere as a
whole provides the children a sense of ‘othernesses among the other students. In the classroom,
most things taught to the children are culturally unfamiliar and disinteresting. They talk about, for
instance, the mechanisms of airplanes instead of telling them how the communities produce food
out of crops.
In addition to these factors, there are many more hurdles for the effective functioning of education
for tribal students. This includes the structure of the school system, nature of text books,
adjustment problems in the hostels, administration, supervision and its conflicts in the multiphase
service delivery systems and so on. Insufficient infrastructure in school buildings, lack of trained
and motivated teachers, uneven teacher-student ratio etc. are also causes for the high dropout
rate (Pradhan, 2004: 152). The attitude of parents towards schooling of their children is also
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another factor. A lack of support in this regard creates a discouraging atmosphere for studying at
home usually.
3.

Objectives of the Study

The present study has the following objectives.
1.

To conceptualize different arguments related to indigenous knowledge and its importance

in the education of tribal communities.
2.

To understand the role of the formal education system in the educational attainments of

tribal students in Kerala.
3.

To analyze the relevance of indigenous knowledge in tribal education in Kerala.
4.

Methodology

The present study uses a mixed methodology. The data collection is done from both primary and
secondary data pertaining to the various aspects of education among tribal children in Kerala.
The primary data has been collected during an intensive fieldwork conducted in Wayanad district.
The techniques adopted for data collection are ethnographic methods of survey, interviews and
observation. Data was collected from five categories of respondents through different tools. The
five categories of the respondent are students, teachers, parents, community leaders and social
activists. The data from students, teachers and parents were collected through three different
schedules in a structure questionnaire. Information from the community leaders and social
activists were collected through interview method in an unstructured questionnaire.
Secondary data has been collected from the census records, handbooks, district gazettes, school’s
records, tribal welfare department, souvenirs of educational institutions and also from public
relations.
4.1 Sampling Design
The primary data was collected through field study conducted from two tribal populated
panchayats i.e. Mananthvady and Panamaram of the Mananthavady block in Wayanad district,
particularly among the Paniya tribe. Two schools from each panchayat were taken as the locus of
the study. The Mananthavady Government UP School (MGUPS) in Mananthavady and the Nehru
Memorial UP School (NMUPS) in Valliyurkavu both from the Mananthavady panchayats, and
Sarvodaya Higher Secondary School (SHSS) in Echome and Roman Catholic UP School (RCUPS) in
Pallikkunnu both from the Panamaram panchayat were chosen for the study.
Selection of the Respondents
Data have been collected from five categories of the respondents. These respondents were
students from Paniya community studying in the upper primary (5th, 6th and 7th) classes;
teachers of upper primary classes, parents of the tribal children, community leaders from the
habitations/villages where the sample school is located, and the social activists. The details of the
respondents are given below.
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Table 1.1: Details of the sample of respondents
Number of Respondents
Schools
S. No.

Respondents

Mananthavady
Panchayat

Panamaram
Panchayat

SHSS

RCUP

MGUP

NMUP

Total

1

Students

15

15

15

15

60

2

Teachers

6

6

6

6

24

3

Parents

15

15

15

15

60

4

Community Leaders

1

1

1

1

4

5

Social Activists

4
Total

4
152

4.2 About the field setting
Wayanad district has the largest tribal population comparatively with other districts in the state.
The district was selected based on demographic location, socio-economic conditions of the tribal
people in the area. Wayanad district which accounts for 5.48% of Kerala’s total land area, is
known for its evergreen forests, plantations, wildlife, mist clad mountains and valleys. The forest
in the area is rich in resources and cover 37% of the total area of the district. It has a total
geographical area of 2131 kilometres. In the cultural heritage of Wayanad, the land of hills and
spices, the tribal society claims an inevitable position. In terms of demography, Wayanad is the
largest tribal settlement in Kerala. They constitute about 17.43% of the total population of
Wayanad. There are altogether 36 tribal groups in Kerala and 12 of them inhabit in Wayanad itself.
Out of the total tribal population of Wayanad, almost half of them belong to Paniya community
(Namboothiri, 2006: 24; Narayana, 2010; Rajasekharan, 2003: 5; Santhosh, 2008: 63).
4.3 The Paniya Tribe
The major communities in the district are Paniyan (44.77%), MulluKuruman (17.51%), Kurichian
(17.38%), Kattunaikan (9.93%), Adiyar (7.10%) and UraliKuruman (2.69%). They are categorized
in three major types, as agricultural laborers, marginal farmers and forest dependents. Paniyan
and Adiyar communities who were traditionally bonded laborers and UraliKuruman, traditionally
artisans constitute the major part of agricultural laborers (Namboothiri, 2006: 8). The Paniyas are
the largest scheduled tribe in Kerala among other 36 tribal groups in Kerala in which altogether
contribute 22.5% of the total tribal population. They spread in Wayanad, Kannur, Kozhikode,
Malapuaram and Palakkad districts and in some parts of Karnataka and Tamil Nadu states. The
overwhelming majority (72%) of the total Paniya population in the state is concentrated in
Wayanad district (Namboothiri, 2006: 8; Narayanaswami, 2011: 5). According to anthropological
descriptions, they are dark in skin, long headed with broad noses, short physique and curly hair
(Thurston and Rangachari, 1909: 57).
There is a long wide variety of features regarding the ethno history of Paniyas (Santhosh, 2008:
62). Historical studies show Paniyars were first considered as hidden tribes and led a food
gathering way of living. When they were exposed to people from outside, diverse changes
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occurred in their socio-economic and political life. In a later stage, they were made bonded
labourers by the landlords. Over the years, the living contexts and surroundings had changed by
the influence of migrants who being planters and cultivators established their dwellings in the
district as settlers. The transformation of Paniya from being a bonded labourer to a wage labourer
occurred during this period. The settlers more precisely the Christians and Muslims who migrated
from the southern part of the state extracted labour from the Paniyas at abysmally low wages.
These exploitations have created the major shuffle in the socio-economic condition of the tribes in
this region (Santhosh, 2008: 62-67).
The livelihoods of Paniyas were based on forest and their knowledge systems were closely linked
to nature. They practice unique models of indigenous systems against their social occasions like
many other tribes in the region. They have a primitive model of problem solving mechanism in
which they discuss their problems and find solutions by sitting together in the presence of a chief
(Chemmi) and thereby retained a logical way of maintaining social justice (Thurston and
Rangachari, 1909:57). This is one of the examples for indigenous self-governing system. A
modified or different form of this is common in many rural villages of south Indian states about
their own practices to solve the issues.
The language of Paniya tribe is ‘Paniya’; a mixture of ancient forms of Malayalam and Tamil which
has no script. For any indigenous community, the role of language is not merely limited as a
medium of communication rather it conveys the history of their culture and knowledge. The
legends, myth, history and struggles are conveyed and transmitted by folk songs and stories
through oral communication. Animals, birds, trees, God etc. are become the characters of these
traditional chants. These traditional songs can be seen as the strong narrations of their culture and
identity. In many songs, they convey several myths about their origin and exploitations
experienced in their history. Their struggle against oppression and exploitation is embodied within
these songs (Joseph, 2010).
In terms of the schooling of the children it is observed that School dropout is one of the major
problems prevailing in the study area. The dropout rate for the Wayanad district in the three
stages of schooling (lower primary, upper primary and high school) put together is 6.6%, which is
the highest in comparison with all the other districts. For the lower primary school level as well as
upper primary school level, the dropout rate is highest for Wayanad district. However, dropout rate
for ST students of Wayanad district at high school level is lower than many other districts
(Namboothiri, 2006: 71; Narayanaswami, 2011: 7). It is very common in the area that most of
the parents prefer to stop their children’s education in the midway. There are some habitations
where the Paniyas did not even think about sending their children for schooling. When the children
reach the age of six, they participate in the income earning processes of their household. Boys will
go for working as agricultural labourers, and girls will assist in household activities like looking
after the infants in the home. In short, the schooling of children in these communities is so much
dependent on the household’s decision. The child’s interest is the underlying causes which thwart
them to withdraw.

Manojan K. P.

Indigenous Knowledge in Education

48

Journal of Social Work Education and Practice (01/2018) 3(1) 43-55

5.

ISSN: 2456-2068

Data Analysis and Findings

The analysis here is mainly done in three levels. The first level is the representation of attitudes
and opinions of students, teachers and parents gathered through survey schedule. The second
level is the reports of the interview conducted with two types of respondents; community leaders
and and third with social activists.
Responses from the perspective from students, parents and teachers
•

The Paniya tribe in the area were traditionally dwelled in agriculture and related

occupations as bonded and waged labourers. The legacy from that culture still dominant among
the group, clear from which the 75% of the parents of students are involved in waged labour and
farming
•

Majority of the students are facing difficulty in understanding subjects taught in class. It is

quite surprising that the major difficult subject is Hindi, which signifies the role of language in the
learning process. Alienation from their traditional language is very problematic.

Also “Paniya”

being their indigenous language for them Malayalam, English and Hindi holds the choice of
importance as second, third, and fourth respectively and have to strive more than other students
to understand things.
•

A good number of tribal students are failing in the divisions which are not much common

for non-tribal students. So, in the school structure itself their lies some issues concerning their
understanding level or in the mandates in passing criteria.
•

Majority of the tribal students are unable to read and understand text books or any other

books. Some of the students cannot read books because they don’t know the letters
•

Children’s interest towards traditional games is declined in a large extend and the modern

games such as cricket and football are interesting to them. Indeed, a quarter portions of the tribal
students are still interested in playing traditional games
•

Traditional art forms like folksongs and group games are emblematically represents the

tribal culture and the very part of indigenous knowledge. But the new generation here the school
students are very weak in acquiring these folkways. A majority of the students are not aware of
any of the traditional art forms of their community. For those who know these art forms and
interested to perform in the schools but the teachers usually discouraged the students in doing so
•

A big majority of the students have a good interest in their traditional occupation like

farming and agriculture. It is evident from their suggestion for activities to be included in the work
experience period.93 percentage of the respondents interested to include their traditional
occupations in the school curriculum. Also, this taste is very tied up with their parental occupations
which they are very much familiar. Also, the whole students are interceded to accompany their
parents in one form or any other. Students are highly satisfied in the indigenous occupations of
their community.
•

95.8% of the teachers agreed that tribal students are facing difficulty in understanding

subjects. Students disinterest in attending school as well as classes is the main problem. The
issues such as unfamiliarity of contents in the curriculum, difficult topics in the subjects are also
the main hurdles for students. The problems discussed here are already founded out by many
researches since long back. But the question here is why there lies apathy from educational
planner and other responsible people in addressing this.
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Students are interested to have the indigenous knowledge in the curriculum. The majority

of the teachers observed that tribal students participate more actively in the classroom when the
discussions are being held on community related topics.
•

More than half of the teacher respondents have their own critiques on the existing

curriculum and its suitability for tribal students. Also 91.7% of the teachers strongly accepted the
suggestion of inclusion of indigenous knowledge in the curriculum for the effective practice of
education for tribal children.
•

Majority of the respondent group (70%) of parents are not facing any problem with regard

to their schooling of their children which gives the inference that they are giving much importance
to education.
•

The majority of the parent’s impression is that children are not enough aware about

different knowledge in their community according to their age.
•

Parents giving a wide acceptance for the schools in their community and expects the

system is capable for bringing progress in their community.
Responses from the perspective of community leaders
•

The community people considered traditional knowledge as an important part of their

culture and they want to preserve it through their younger generations. But the new generation
people are showing disinterest in learning those knowledge practices.
•

The community gives prime concern for the education of their children. They strongly

believe that education is the only thing that can bring progress in their community as well as the
youth.
•

The children are facing problems in the school premises and they drop the courses and

started earning money by doing jobs. The community leaders know the children’s facing problem
and they expect change from these situations. More precisely it required an education that can
address the need and aspirations of the tribal children.
•

The existence of traditional knowledge system of the Paniya community is heavily

dependent on the new generation particularly the students. So being an agent of that transmission
process, education should not be the channel for deviating them from their entitlement in different
knowledge systems of the community.
•

Being settled in a much-civilized society, tribals have right of belonging in the same

civilization and to enjoy all the privileges that it provides. So, education must be readily attentive
to ensure the presence, attendance and make sure that he completes and receives an education
that make him/her stable to earn his bread for him/her and his family.
Responses from the perspective of social activists
•

The tribal students still facing social exclusion in the name of caste, colour and language

from the society. The school is a best example for a place where people faces it in a large level.
These practices often leading to students get demotivated and quit the school due to the suffering
from his/her experience.
•

There lie a lot of shortfalls in the current formal school environment to the tribal student.

There requires effective modification which starts from the inclusion of traditional language and
other traditional values in the curriculum
•

Teachers are not shown much interest care tribal students in the classroom in many
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schools. This is the reason because the tribal children are continuing as backward children in the
classes. Tribal children require a great deal of motivation to come forward, because they are
coming from a situation that silenced by nature and political suppressions.
•

The influence of market and modern life style affected the tribal culture in a great deal.

The same effect is embodied in the existing system of education and hence not having much
attention for the tribal culture.
6.

Discussion and Conclusion

The opinion collected from the students establishes the fact that majority of the students are
facing difficulties in understanding subjects taught in the class. It is quite surprising that the major
difficult subject is Hindi, which signifies the role of language in the learning process. The
perception as such negotiates for the inclusion of indigenous language for their learning process.
The traditional art forms like folksongs and group games emblematically represent the tribal
culture and the very part of indigenous knowledge. However, the new generations of school going
children are weak in acquiring these folkways. A majority of the students are not aware of any of
the traditional art forms of their community and no encouragement is given for those who
interested to perform in the schools. The majority of the students have a good interest in their
traditional occupation like farming and agriculture.
From the teachers’ point of view, it is authentically substantiated that tribal students are facing
difficulties in understanding subjects. Students’ disinterest in attending school as well as classes is
the main problem. The issues such as unfamiliarity of contents in the curriculum, difficult topics in
the subjects are also the main hurdles for students. Teachers strongly agreed that students are
interested to have the indigenous knowledge in the curriculum. The majority of the teachers
observed that tribal students participate more actively in the classroom when the discussions are
being held on community related topics. Moreover, the teacher respondents have represented their
own critiques on the existing curriculum, and agreed to include the indigenous knowledge in the
curriculum for the effective practice of education for tribal children.
As the study reveals, parents are not facing much problems with regard to the schooling of their
children. This clearly shows that parents are interested to send their children to the school,
whereas the issue that hampers them most is their financial status. In terms of the community
knowledge, their children are not well aware of it.
The community people consider traditional knowledge as an important part of their culture and
they would like to preserve it through younger generations. However, the new generation children
are not showing much inclination in learning it the community knowledge. The community gives
prime concern for education of their children. They strongly believe that education is the only
aspiration that can bring progress in their community. The sustenance of the traditional knowledge
system of the Paniya community is heavily dependent on the new generation particularly the
students. In the same way the social activists explored the socio political aspects of the problem
which becomes very relevant in the tribal educational regime. Tribal students face social exclusion
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in the name of caste, colour and language from the society and the school as well. These practices
often lead students to get de-motivated and humiliating through the pedagogical practises.
The aspiration from the different viewpoints, for example by parents and the community leaders
poses a political question with regard their childen’s educational attainment. The children would
like to be in a position in future that attaches them in the traditional environment wherever they
make their earning. In the concerns of parents, they seek a value position for their children that
make them reputed and recognized among the community, being a crucial channel of preserving
their knowledge systems. However, the community leaders represent the view on education that it
is a liberating weapon to their new generation to attain the power to compete and struggle within
the status quo. They said that indigenous knowledge is important in education, but with the
exposure to the mainstream society the present generation is not able to learn it properly. In this
context, they said that preservation of the knowledge system is the way to impart this system to
the future generations. Due to the interventions of the external forces the present generation
rejects the demand for an inherent way of learning. As such we can say that the public
intelligentsia is still reluctant to accommodate the tribal as an equal part of the general and
democratic society. The scenario strongly demands a restructuring and analysis of the present
practices of education. It is also remembered that education is the only way by which they can
effectively resist the mechanisms that thwart their social and political well-being.
Contextually the study makes an inquiry into the pedagogical aspects of tribal education in framing
the subjectivity in the tribal children. The different proponents of knowledge which inherited
through a colonial and the dominant culture ideologies contradicts the children in framing one’s
consciousness about the social, cultural and political aspects of one’s immediate nature and the
surrounding world. The crux of the argument is that there is a requirement for modifications in the
curriculum and pedagogy for the tribal children. The various aspects of the problem are seriously
engaging us with the above-mentioned critiques of educational frameworks.

The teacher, the

school and the community as a whole have expressed their dissatisfaction with the on-going
methodologies of learning process. The issue of the relevance of indigenous elements in education
cannot be framed into a need assessment project; rather it should be studied along with multiple
elements that operate in the society on the pedagogical circle and public intelligentsia that
unfortunately impresses upon the tribal that their knowledge systems are inferior to that of the
mainstream society.
Finally, it can be said that there is a twofold social exclusion which operates in the whole education
backwardness of the tribal children. The school as a whole fails to accommodate the tribal children
in many aspects with regard to the delivery of knowledge and acceptance of the children.
Simultaneously, on the other hand the tribal children cannot identify and relate themselves with
the school practices and environment since the latter deny their full and active participation.
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Promoting Sustainable Livelihood through Skill Development
Among the Rural Youth in Manipur
Onkholun Haokip1

ABSTRACT: The purpose of the present study was to examine sustainable livelihood through skill
development among the rural youth in Manipur. Skill development is demanded for economic
growth and inclusive development; hence rural youth population cannot be overlooked. About 50
percent of the labour force is currently self-employed (Labour Report, 2014); besides, youth are
the most important and dynamic segment of the population which contribute about 34 percent of
India’s Gross National Income (NYP, 2014).
The study discusses the existing Government skill development programs with reference to
sustainable livelihood in rural areas. The study revealed that skill development among the rural
youth will fetch self-employment opportunity and consequently it will result to sustainable
livelihood. Further, revealed that in order to promote sustainable livelihood through skill
development the rural youth need practicable updated knowledge rather than traditional training
with dull lectures or thick manuals. The study suggested state youth policy shall be implemented
in letter and in spirit incorporating agro-based skill training; centre and state shall more invest on
program like ‘start-up’ schemes for SC and ST in remote rural areas; finally, market shall be look
after by the Government.
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1.

Introduction

As Gandhi said “If the Indian village is developed the nation is developed” is true even today. India
is an agrarian society where more than 70 percent of population are living in rural area. The rural
population mainly depend on agriculture and associated sectors of agriculture for their livelihood.
The ability of the individuals in any society is necessity to vest them for social alteration, economic
growth, contribution in development process. Therefore a nation progressing towards development
requires institutions, entrepreneurship and skill development, to initiate and achieve the course of
change and the changing societal structure and livelihood profiles (Singh, 2016). India is rich in
human resources, what is needed now is a long term policy for development of human resources
through education, training, skill development, empowerment and creation of congenial socioeconomic, institutional and political environment for the fullest possible utilisation of the vast,
untapped reservoirs of human power and ingenuity’ (Singh, 2004).
1
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In order to promote self-employment among the rural youth, Government of India has taken a
two-pronged approach, namely, (i) enabling skill development and (ii) implementing direct
employment programmes for lower skilled individuals (NYP, 2014). To create an institutional base
for skill development in India in 2009, Government launched the National Skill Development Policy
(NSDP) with a target for skilling 500 million people by 2020. With the creation of National Skill
Development Agency (NSDA) in June, 2013, the NCSD, the NSDCB, and the Office of the Adviser
to Prime Minister on Skill Development have now been subsumed in NSDA. Ministry of Labour and
Employment has taken a number of initiatives in the field of skill development and employment.
For instance, training of trainers is being conducted by Advanced Training Institutes and Regional
Vocation Training Institutes run by the Ministry. Similarly, the Ministry of Rural Development also
runs a Scheme called Himayat under which 3 months’ skill training is imparted to the youth in
Jammu & Kashmir in sector where there is high employer demand, followed by job placement and
post-placement support. As shown in the figure 1 it was assumed that through this skills
development among the rural youth, it will enhance self-employment and consequently it will
result to sustainable livelihood.
Figure 1: Framework on Skill Development of Rural youth for sustainable Livelihood

Source: Researcher’s conceptual framework
In earlier days most of the rural youth are comfortable with seasonal plantation jobs, no specified
skill and education was needed; besides parents do not want to send youth to far-off urban and
semi-urban areas for livelihood. But recent trends showed youth were attract on skill development
for their livelihood (Satyaseelan, 2014). The study suggested the need for Public Private
Partnership (PPP) model for skill development of unemployed rural youth. Based on this PPP model
skill development for rural youth in various skill developments will improve self-employment, then
more employment opportunity will enhance sustainable livelihood among the rural youth in
Manipur.
2.

Objectives of The Study

(i)

To analyse the features of sustainable livelihood through skill developments for rural

youth,
(ii)

To understand the perception of youth towards problems and possible remedies of skill
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development for sustainable livelihood,
(iii)

To propose suggestion for strengthening skill development for sustainable livelihood.

3.

Methodology

Area of the Study is in rural (hill) districts of Manipur. The universe of the study is youth who are
in the age group of 15 – 29 and living in hill districts of Manipur. The study was descriptive and
analytical using mix method qualitative and quantitative. The size of the sample was
approximately 270 respondents 46.3 percent female and 55.7 percent male.
Table No. 1: Age Wise Distribution of Sample Size
Sex

15 – 19
Early Youth
21.1%
24.5%
45.3%

Male
Female
Total

Respondents’ Age by Sex
20 – 24
25 – 29
Middle Youth
Senior Youth
14.0%
18.6%
18.6%
5.7%
30.3%
24.3%

Total
53.7 %
46.3 %
100 %

Simple random sampling was used and collected information from village youth, and purposive
from students’ organization leaders. The sources of data are from primary and secondary source.
The questionnaire was collected through Likert Scale’s questionnaire Finally, after coding the data
was process and analyze by using descriptive SPSS and express in the form of table, figure and
chart.
4.

Sustainable Livelihood Through Skill Development

Aajeevika - National Rural Livelihoods Mission (NRLM) was launched by the Ministry of Rural
Development (MoRD), Government of India in June 2011. The mandate of the Ministry is rural
poverty alleviation through programmes directly targeted at the rural poor households. The major
programmes of this Ministry that directly targeted poor families for creation of assets, skill
development and self-employment started with Integrated Rural Development Programme (IRDP)
in the year 1980 and included several other programmes like the Training of Rural Youth for Self
Employment (TRYSEM), Development of Women and Children in Rural Areas (DWCRA), Supply of
Improved Toolkits to Rural Artisans (SITRA), Ganga KalyanYojana (GKY). On account of
multiplicity of programmes, which were viewed as separate programmes in themselves, the
desired linkages among these programmes were not established effectively. These were more
concerned with achieving individual programme targets rather than focusing on the substantive
issue of sustainable income generation (Singh, 2016). The Planning Commission set up a
committee under the chairmanship of Prof S R Hashim in 1997, to review and rationalize various
Centrally Sponsored Schemes for Poverty Alleviation and Employment Generation. The Committee
recommended the integration of allied programmes with IRDP for better linkages. The report
formed the base for shifting from an individual beneficiary approach to a group approach for
poverty alleviation. Based on the recommendations of the Planning Commission, the schemes of
TRYSEM, SITRA, GKY, and DWCRA were merged into a single self-employment programme namely
Swarnjayanti Gram Swarozgar Yojana (SGSY), implemented by the States government. These
self-employment programs aim at work opportunity for rural people special focus on poverty
alleviation.
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In case of Manipur implementation of National Rural Livelihood Mission is very complicated, more
than 90 percent of Manipur is in the rural areas (hilly district) while only 9 percent are urban
(valley) region. The rural areas (hill district) covered an area about 20,082 sq. km (about 91 %)
and the centrally located valley area of the state cover an area of about 2,238 sq.km (around 9 %)
accounting for only one tenth of the total area of the state as shown in Table 2. The tribal groups
are distributed in all the ten hill districts (rural areas) of Manipur. Scattered pockets are also found
in the valley and urban areas. The oval shape small valley area is its targeted place for all section
of the people in the state for any purposes e.g. dwelling agriculture, business, industry but the
rural. Thus, for effective implementation of rural livelihood mission, youth cantered skill training
was one of the options.
Table No. 2: Areas and population of rural and urban in Manipur
District/Region

1
2
3
4
5
Sub total
6
7
8
9

Grand Total

Area (in sq
km)

Person
Rural

Urban

Total

Hill Districts (rural)
3,721
4,71,627
7,476
4,79,148
*
*
*
*
4,391
1,21,288
19,367
1,40,651
*
*
*
*
4,570
2,55,786
18,357
2,74,143
*
*
*
*
3,313
1,27,335
16,847
1,44,182
*
*
*
*
4,544
1,56,811
27,187
1,83,998
*
*
*
*
20,089
11,32,897
89,230
12,22,122
Valley District (urban)
Imphal East
703
2,72,906
1,83,207
4,56,113
Jiribam
*
*
*
*
Imphal West
519
1,95,113
3,22,873
5,17,992
Bishnupur
496
1,49,894
87,505
2,37,399
Thoubal
514
2,70,835
1,51,333
4,22,168
Kakching
*
*
*
*
2,238
8,88,748
7,44924
16,33,672
22,327
20,21,640 8,34,154
28,55,794
* Newly created district in December, 2016 (data not available)
Senapati
Kangpokpi
Tamenglong
Noney
Churachandpur
Pherzawl
Chandel
Tengnoupal
Ukhrul
Kamjong

Density
(per
sq.km)
146
*
32
*
60
*
44
*
40
*
61
643
*
998
479
821
*
730
128

Source: Statistical Yearbook of Manipur, 2016
Manipur Society for Skill Development (MSSD) is an initiative of the Government of Manipur under
National Skill Development Corporation and State Skill Development Mission (SSDM) to enable
youths to be skilled and to get employment opportunities in a holistic manner. The mission aims
that the youths would be trained in skills as per their capabilities & merit to make them
employable. About 40 percent of population in Manipur are in the age group of 15 – 29 years.
They can act as agents of transformation, by being empowered with various employable skills
which will enable them to make impact not only on their lives but also on the lives of other
individuals.
The recently approved Pradhan Mantri Kaushal Vikas Yojana (PMKVY), a flagship scheme for
imparting skill training to youth, focussing on improved curricula, better pedagogy and trained
instructors. The training includes soft skills, personal grooming, behavioural change at all. Prime
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Minister Narendra Modi launched Skill India Mission on 15th July 2015, on World Skill Day. While
launching the Mission he said, it is aimed at providing vocational training to youth across the
country. Through the skill India Mission, the Government is aiming at providing vocational skills to
over 40.02 crore people in the country by 2022. National Skill Development Mission which seeks to
coverage, coordinate, implement and monitor skilling activities on all India basis. It initiates to
make network for creating skill man power in India with all ministries government of India,
corporations and private sector. . The salient features of National Skill Development Corporation
(NSDC) are:
(i)

Upgrade skills of work force through significant industry involvement especially for under

privileged sections and backward regions of the country.
(ii)

Enhance, support and coordinate private sector initiatives for skill development through

public-private partnership (PPP) model.
(iii)

NSDC will play a significant role in some of the essential support services like curriculum,

faculty and their training, standards and quality assurances, technology platforms, student
placement mechanisms and setting up standards and accreditation systems in partnership with
industry associations.
5.

Perception of Youth Towards Skill Development for Sustainable Livelihood

The formation of the National Skill Development Mission (NSDM) has necessitated the need to reexamine the need for skill development in relation to rural livelihood in Manipur. This is felt more
in a State like Manipur where the challenge emanating from the demographic dividend rural and
urban set up. By 2020, India is set to become the world’s youngest country with 64 per cent of its
population in the working age group. As of 2016-17, youth unemployment (for the age group 1535 years) in Manipur stood nearly 40 per cent Skill development can, therefore, be seen as the
need of the hour for promoting rural livelihood in Manipur. Manipur is one of the highest
unemployment in India which mostly belong to youth in the age group of 15 – 29. Besides,
according to Young Entrepreneurs Summit (G20 YES) 2011, India has an extremely strong skill
and entrepreneurial culture. 98 percent of Indian entrepreneurs agreed that Indian culture
encourages entrepreneurship, as compared to 80 percent for the rapid growth markets and 72
percent for the mature economies. But the case was different in rural areas of India especially in
Manipur. Though youth have the zeal to do something new and innovative due to lack of training
opportunity, lack and skilled, financial support they become frustrated sometime drug addict or
join insurgent groups.
Nearly 7 lakhs are seeking for job in Manipur of which mostly belong to youth in the age group of
15-29 years. Highest number of unemployed is found in matriculate with 33.36 percent, closely
followed by under matric with 31. 08 percent. Intermediate or Class XII account 18.82 percent,
graduate 2.96 percent, post graduate 2.28 percent and diploma and engineering with 1.50
percent. The highest number of unemployment (matric and under-matic) show that youth belong
to the highest number of unemployment. Thus, in order to improve self-employment opportunities
through skill development for sustainable development the question was asked to the respondent
on three aspects as follows:
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6. Aspect of Skill Training Institutes for Sustainable Livelihood
Absence of professional training Institution is one of hindrance to accessing skill training in rural
(hill districts) of Manipur. Due to absence or lack of skill training institution in rural areas many
youths are searching for gainful job in other states. In order to validate the above statement
question was administered to the respondents as “absence of skill training Institutions
consequence unemployment among the rural youth”.
Figure No. 2: Perception of youth towards Skill development Institutions for sustainable
livelihood

Source: Fieldwork survey result, 2017
The above figure 2 gives a vivid picture of the youth’s perception about the need for skill and
entrepreneurship training centre in rural areas. The majority 141 (52.2 %) are in favour of the
while 46 (17.0%) were disagreed to the above statement. Within the gender group 84 (31.1%) of
male were agreed and 57 (21.1%) are were female.

The table can be broadly groups into

Favourable (Strongly agree and Agree) with 169 (62.5%), Unfavourable (Strongly disagreed,
disagreed) with 47 and Neutral (Undecided) with 54. The table shows that majority 62.6 percent of
the respondents were agreed that absence of training centres on entrepreneurship is one of the
results for unemployment in rural area. It is evident from the above figure that opening of skill
training centre will enhance self-employment opportunity for rural youth.
In support of the above statement, Satyaseelan (2014) cited that ‘in earlier days most of the rural
youth are comfortable with seasonal plantations jobs, no specialized skill and education was
needed, but the present showed the need for institutional skill development of unemployed rural
youth’. Further, suggested the need for PPP model of skill development institution. Further, Kumar
and Ajay (2014) revealed that rural youth agricultural labourer migrated to urban for construction
works, industry/ factory workers. Thus the Institutionalised skill development will enhance
sustainable livelihood among the rural youth in Manipur.
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7. Aspect of Agro-based skill for Sustainable Livelihood
In search of fitting the problems on lack of skill on green skill for sustainable livelihood the
researcher administered a question to the respondents on ‘Training on agro-based farming, will
enhance self-employment”. Since, rural Manipur have a vast resource on agriculture and forest
product. More than 70 percent of rural people are depending on agriculture and allied product for
their livelihood (Census, 2011).
Figure No. 3: Perceptions of youth towards agro-based skill for self-employment

Source: Fieldwork survey result, 2017
Figure 3 showed that majority 170(63 percent) of the youth agreed training of youth on local
resources like agro-based farming will enhance youth employment. Among these 32.2 percent of
youth are male and 30.7 percent are female. 24.1 percent of the youth are strongly agreed with
15.6 percent are male and 8.5 percent are female. Training on agro-based farming like cardamom,
lemon grass, bamboo, cane, medicinal plants will enhance self-employment. Like the recent
initiatives on plantation of cardamom (local name alaichi) and lemon grass in a bid to wean away
people from poppy cultivation and provide them an alternative source of income (Sangai Express,
July 2 2016). Since the hill district of Manipur has vast space for cultivation, its forest and
agriculture resources are not yet used productively.
Singaravelu and Kavitha (2014), suggested encouragement of cottage and household industries
like basket making, carpentry, carpentry since these are easily available in rural areas. Secondly
encouragement for growing commercial crops like coffee, tea, ginger, cardamom, ground nut,
vegetables and fruits etc. can bring good income to the farmers. Thirdly attractive programme and
projects will be launched so that young people of the area get new opportunities to use their
talents and energy for the developmental programmes. Prasain (2014) suggested that apart from
agro-based entrepreneurship the other possible solution like self-employment through micro
finance will able to combat youth unemployment. The above three aspect of youth perception
towards skill development showd that three skill i.e. skill institution, training courses and agrobased skill will improved sustainable livelihood among the rural youth in Manipur.
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8. Aspect of Technical skill for sustainable livelihood
Lack of skill is one of the obstacle for employability among the rural youth in Manipur. In response
to youth unemployment due to technical/unskilled (not posses required skills) the question was
put to the respondents on how far ‘Training on skill and social entrepreneurship among the youth
may enhance employment’, to fixed the problem on unskilled for sustainable livelihood among the
rural youth
Table No. 4: Perceptions of youth towards lack of entrepreneurship skill

Source: Fieldwork survey result, 2017
The above figure no 4 revealed that 23 percent of youth are strongly agree and 55.9 percent of
the felt the need for entrepreneurship and vocational training to enhance employment. The much
need for job-oriented vocational training and entrepreneurship courses have been stressed by the
respondents. As of the age group of the highest respondents, 54.4 percent in the age group of 1510 felt the need for the above statement. Here, social entrepreneurs means “individuals with
innovative solutions to society’s most pressing social problems” who “find what is not working and
solve the problem by changing the system, spreading the solution, and persuading entire societies
to move in different directions.”
The success of skill entrepreneurship and vocational training depend on hard and soft skills, and
contents of the courses. Few studies suggest the way out for unskilled unemployment, Nandi E
(2013) found that entrepreneurs need new emerging ‘E’ equity, expansion and excellence.
According to Che Omar and Rajoo (2016) soft skill like communication skills, problem solving
skills, speaking, writing English language are the core of finding job-related task among the youth.
In rural areas, majority of the labour force are engaged in agriculture sector. The youth are
looking for job and on the other hand industry is suffereing from availability of skilled workers.
This mismatch makes youth unemployable (Sunita, 2014). Youth perceieved about the training on
skill development was supported by the earlier study showed that skill development for rural youth
will improve sustainable livelihood in Manipur.
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9. Conclusion and Suggestions
To promote a sustainable livelihood through skill development the rural youth need practicable
updated knowledge rather than some traditional training with dull lectures or thick manuals. The
need arises for long terms measures for sustainable livelihood among the rural youth through skill
development. First, Manipur State Youth policy shall be implement in letter and spirit incorporating
‘Skill and Entrepreneurship as one of the priority areas as per National Youth Policy 2014.
Secondly, the government shall explore the vast unexplored land and forest resources which can
used for agro based entrepreneurship. Like the recent initiatives on plantation of cardamom (local
name alaichi) and lemon grass in a bid to wean away people from poppy cultivation and provide
them an alternative source of income (Sangai Express, July 2 2016). Thirdly, both central and
state government should take more invest in promoting the growth of entrepreneurship. Ensure
that skill trainers have access to ‘Smart capital” like start-up scheme for SC and ST. Strong and
durable linkage of young trainers with NABARD, Rural Innovation funding for young talented
innovators. Fourthly, local young skill trainers/entrepreneurs shall work for maximum number of
product and the market shall be look after by the Government. Since one of the main problems is
marketing of the products. Thus, Government, NGOs, shall work together and exchange their
knowledge for gainful employment of rural youth through skill development for sustainable
livelihood as shown in figure 5.
Figure 5: Framework on Youth cantered skill development for sustainable Livelihood

Source: Research conceptual framework

References
1.

Amareswaran, N. (2014). Employability Skills for Indian Youth. In B. S. P. Adinarayana
Reddy,
a.

Youth Empowerment Strategies (pp. 207 – 219). New Delhi: Sarup Book
Publishers.

2.

Chavda, B. P. (2013). Rural Entrepreneurship in India: Challenge and Problems.
International

Onkholun Haokip

Promoting Sustainable Livelihood through Skill Development

64

Journal of Social Work Education and Practice (01/2018) 3(1) 56-66

a.

ISSN: 2456-2068

Journal of Advanc Research in Computer Science and Management Studies, 1(2),
28 – 37.

3.

Govt. (2014). National Youth Policy. New Delhi: Ministry of Youth Affairs and Sports,
Government
a.

4.

of India

Kumar, A. A. (2014). Linking Seperate Worlds understanding the process of Rural-Urban
Seasonal
a.

5.

Migration in India. Urban India, 32(1), 9 – 52.

Mutarubukwa, P. (2015). The role of Entrepreneurship in combating youth unemployment
and

6.

social Crimes in Tanzania. Business Educational Journal,1(1), 1 – 16.

7.

Nandi, E. (2013). Analysing Employability and its determinants: A Case Study and beyond
it. Indian
a.

8.

Journals of Youth Affairs, 17(2) , 4–12.

Patel, B. K. (2013). Rural Entrepreneurship in India: Challenge and Problems. International
Journal
a.

9.

of Advance Research in Computer Science and Management Studies, 1(2), 28–36.

Prasain, K. R. (2002). Peace and Development through Self-Employment in Self-Help
Groups: A

10. Case Study of Manipur. In A. R. Singha, Youth, Peace and Development (pp. 177–197).
New Delhi: Concept Publising Company.
11. Rajoo., & Che, M (2016). Unemployment among the Graduates in Malaysia. International
Journal of
a.

Economics, Commerce and Management , 367–374.

12. Satyaseelan, V. ( 2014). Skills learning Opportunities to Rural Youth and Challenges. In Y.
N.
13. Bhaskaracharyulu, Youth and Tribal Empowerment (pp. 50 – 63). New Delhi: Discover
Publishing House.
14. Singh, R. A. (2003). Planning Strategy for Women Development in Indian Women:
Challenges and
a.

Change. New Delhi: Commonwealth Publishers.

15. Singh, V. (2016,). Promoting of Sustainable Livelihood through Skill Development Among
16. Rural Youth - Role of Micro-Finance in Development Paradigm. Journal of Economic &
Social Development, 12(1), 86 – 98
17. Singha, A. R. (2014). Youth of Manipur: Challenges and Opportunities. In A. R. Singha,
Youth,
a.

Peace and Development (pp. 243 – 253). New Delhi: Concept Publishing Compan

18. Singaravelu, K. M. (2014). Unemployment in India – An Overviews. Indian Journal of
Applied
a.

Research, 4 (9) , 85 – 88.

19. Sundharavadivel, G. ( 2014). Employability and Skill Development Among Youth in India.
In P.

Onkholun Haokip

Promoting Sustainable Livelihood through Skill Development

65

Journal of Social Work Education and Practice (01/2018) 3(1) 56-66

ISSN: 2456-2068

20. Reddy, Youth Empowerment Strategies (pp. 27–36). New Delhi: Sarup Book publishers.
21. Sunita, A.S. (2014). Youth Unemployment in India. Confederation of Indian Industry, 33–
38.

How to cite this article:
APA:
Haokip, O. (2018, January). Promoting Sustainable Livelihood through Skill Development Among the
Rural Youth in Manipur. (A. Paul, Ed.) Journal of Social Work Education and Practice, III(1),
56-66.

MLA:
Haokip, Onkholun. "Promoting Sustainable Livelihood through Skill Development Among the Rural
Youth in Manipur." Journal of Social Work Education and Practice III.1 (2018): 56-66.
Chicago:
Haokip, Onkholun. 2018. "Promoting Sustainable Livelihood through Skill Development Among the
Rural Youth in Manipur." Edited by Arun Paul. Journal of Social Work Education and Practice
III (1): 56-66.

Onkholun Haokip

Promoting Sustainable Livelihood through Skill Development

66

